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VOCABULARY Body language, body-related collocations and idioms, emotions, sounds,
adverb + verb collocations

GRAMMAR Reporting verbs and verb patterns, impersonal reporting structures
READING Understanding purpose and function

LISTENING Identifying details in a conversation

SPEAKING Evaluatingideas

WRITING An article

VIEWING AND PRESENTING How online communication changes how we interact, showing or faking
emotions, discussing stress

LESSON 1A VOCABULARY AND SPEAKING

1 SPEAKING Discuss the questions.
1 What do you first notice when you meet
someone new?

2 What do you think you can learn from a
person’'s body language?

What does
your body language

say about you?

¥ Do you ...

10 fold your arms when you are
feeling

27 purse your lips when you are e
3O furrow your brow when you are 2

4] drum your fingers when you
are e

5 rub your hands together when you
are e

601 tilt your head when you are 2
7 O cross your ankles when you are 2
8 tent your fingers when you are 2

90 wrinkle your nose when you find
something

100 stroke your chin when you are



Body language

2 Read the survey on body language. Match
the highlighted phrases with pictures A-J.

3 @ 6.1 In pairs, complete the survey on

Ik _-_ page 4 with the words from the box.
-3 * Then listen to a radio programme

: about body language and check.

attentive concentrating defensive
distasteful excited impatient incontrol
indecisive irritated nervous

4 @ 6.2 Listento a phone-in programme.
.;w,.,_ Write the numbers of the body

1Hala7 2Ali_ 30sama___
4 Malak S Rashed

Body-related collocations

5 Study Active Vocabulary. Then read the blog
entry and find six verb + pronoun + noun
collocations related to body language.

Your body speaks!

This morning, | was people-watching on the
train and one guy was looking really sad.
Without him saying a word, | knew how he was
feeling. Sometimes a gesture can say so much
more than words. | mean, if you're just about
to go into an exam and someone smiles at you
when you're feeling anxious, it can really cheer
you up. But then again - there are all those
bad habits that can annoy people no end - like
my dad’s got a friend who's always clearing his
throat! It's OK to do it when you're about to
give a speech, but every few minutes — it drives
me up the walll Another thing that gets on my
nerves is when people shrug their shoulders
and can't give a direct answer to a question!
Oh, and yes — my sister used to grind her teeth
when she was asleep — ugggh! When | was
young, | had the habit of twirling my hair in my
fingers or flicking it back off my face. | never
realised | was doing it. Do you have any habits
like that? Post below.

ACTIVE VOCABULARY | Collocations

Collocations are words that naturally go
together. Acommon collocationis verb +

noun (orverb + pronoun + noun), e.q., tilt your
head. If we substituted the verb tilt for bend, it
would not be correct although the verbs are
synonymous.

e Strong collocation is when the connection
between two words is fixed - aword is only
used as part of one or a few collocations,
e.q., She pursed her lips. He clapped his hands.

e \Words that collocate with a lot of other
words form weak collocations. For example,
tilt collocates with body parts (head, chin,
mouth), but also with boat, chair, plane.

Complete the collocations from the blog
with the correct forms of the verbs from the
box.

clear flick grind shrug twirl

1 | usually have to my throat
before speaking to an audience.

2 My mum took my brother to the dentist

because he his teeth when he's
asleep.

3 | asked Imad if he could help me and he
simply his shoulders.

4 |t's so annoying when my sister
her hair in her fingers while she's talking.
5 | always know when it's time for a
haircut because | start needing to
my hair back from my face.

REFLECT | Culture In pairs, discuss whether
the body language collocations in this
lesson mean the same in Jordan. Think of
other gestures people in your country often
do that haven't been mentioned.

REFLECT | Society Much of our
communication is virtual these days.

How can this affect our body language and
interaction?

Now go to Workbook page 4 for the next lesson.

(] I can use body-related collocations and idioms.

5



LESSON 2A  READING AND VOCABULARY

1 Match emotions from the box with their
close synonyms.

O anticipation [ apprehension [Jawe
O contempt [ loathing [Jrage
O remorse [Jserenity

1 admiration & disrespect 7 hatred
2 fear 5 anger 8 regret
3 calmness 6 expectation

2 Study Active Reading. Then tick all the
sentences that show the writer's purpose
for the article.

1 [ to point out how negative emotions can
show themselves physically

2 [ 1o advise on ways to maintain a calm
outer appearance

3 [ to name the resources which can
improve our outlook

4 [1to connect what we feel with the face
we show to the world

5 O to explain how we mentally process
negative emotions

6 [ to warnthat not being genuine may
have a negative impact on us

7 O tounderline the dangers of working
in certain industries where customers'
emotions are valued

8 [ to urge the reader to improve their
mental and physical health by
displaying or hiding emotions as
required

ACTIVE READING |
Understanding purpose and function

To understand the purpose of a text, we need
to think about:

e Who will read it?

e What type of text is it?

e How does it affect the reader?

To answer these questions, you need to look
at the title, any visuals, the style, the tone and
the vocabulary used.

3 Rewrite the underlined words and phrases

in the sentences using the highlighted
words from the text.

1 When my brother was younger, he always
indulged in self-pity after my parents got
cross with him.

2 My dad put his old bike up for sale online
and he's been flooded with offers.

3 | got a message about a brilliant job offer
to work in Amman while | was coming
home from college. It was very hard to
hide my excitement all the way.home on
the bus.

4 The company tries hard to consult all its
employees on factors that may affect their
working conditions.

5 Ifyou get angry and lose your temper, it
will only make the problem worse.

6 Some people believe animals experience
the same emotions as humans and,
just like humans, they can express their
emotions through actions.

Complete the questions with the correct
forms of the highlighted verbs from the
text. In pairs, discuss the questions.

1 What do people do when they
in self-pity? Do you ever do this yourself?

2 Think of a problem you've had that has
got worse recently. What it? Say
why.

3 What kind of advice do you find yourself

with these days? Say why.

4 \When do you think people should
endeavour to their emotions?
Say why.

5 What would you your present
mood to? Say why.

SPEAKING In pairs, discuss the questions.

1 Do you ever fake emotions? For example,
do you pretend to be happy whenyou are
not? Say why.

2 Do you think faking emotions can be good
or bad for people? Say why,.

3 In which situations do you think people
often have to fake or hide their emotions?

] 1 can understand the purpose of specific sections in an article and talk about emotions.
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While we are all well aware that moving

home, starting a new job or receiving bad
news, for example, can considerably raise
anxiety levels, it's not always as easy to make
the connection between other physical health
problems that we may experience as a result
of stress. It would seem logical to ascribe
a racing heart and raised blood pressure to
nervousness and apprehension, but would
we automatically link those nerves to an
upset stomach or back pain? The truth is that
our emotions can trigger a host of physical
reactions and that is why we need to concern
ourselves with maintaining our emotional
health.

2"That's easier said than done", you might
say, and you would be right. Emaotions are
not easy to control, particularly negative ones.
So, is it actually possible to make ourselves
feel less negative? ‘How to become a happier
you’ is a hot topic at the moment and we are
iInundated with advice and tips online. There
is an abundance of websites with surveys,
questionnaires, tips and shared personal
experiences available to us. Even schools are
running mindfulness classes for their students
as part of the curriculum.

A new take on the topic, based on the link

between emotion and facial expression, is
that rather than frown when we’re feeling low
or upset, we should try smiling. Studies have
shown that facial expressions not only reflect
emotions, but influence them. In other words,
we may smile because we are happy, but we
can also feel happy because we smile!

So, do other facial expressions affect our

mood too”? Apparently, they do. There are
studies that show that if we are experiencing
pain, yet endeavour not to show it on our
faces, the degree of pain we experience can
be less intense than if we wince and frown.
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Put on a brave face!
Or ... should we?

Likewise, if we show that we are frightened
when faced with danger, this can actually
exacerbate the fear that we’re feeling.
According to the experts, this is because

the way we experience emotion does not
just involve the brain; it is far more complex.
However, not all scientists are in complete
agreement over the benefit of suppressing
emations or faking facial expressions to
influence our moods. Research suggests
that although faking emotions can help in the
short term, continually suppressing emotions
can have a negative effect on our general
health. If the face is not involved in expressing
an emotion, that emotion may eventually

find another outlet, such as depression, a
pessimistic outlook, or even physical iliness.

Linked with this latter belief is the concept

of emotional labour, which was first
identified in 1983. A recent interpretation of
the term, started by an American journalist
in 2017, references the need for people to
concern themselves with routine chores
that often result in dissatisfaction. However,
the term was originally invented to describe
the requirement for certain employees, for
instance those in the service industries such
as flight attendants and shop assistants, to
present a happy face to clients, however bad
they may be feeling. In other words, it is part
of their job to pretend to be happy and hide
any negative emotions. This faking of emotion
can contribute to emotional exhaustion,
leaving the person drained with little emotional
energy left.

Whilst wallowing in negativity is not going

to help anyone, there are definitely times
when we should allow ourselves to show our
true feelings. Balancing when or when not to
express emotions is something we need to be
aware of for the sake of our health.



LESSON 3A° GRAMMAR

1 SPEAKING In pairs, discuss what makes you 4 In pairs, study the verb patterns following

laugh. the underlined reporting verbs in Exercise 3
2 @ 6.4 Why do you think laughter is and decide which verb(s) are followed by:
contagious? Listen to a podcast 1 adifferent word order from a usual question
interview with the author of The 2 (that) clause
Power of Laughter and check your 3 object + (that) clause
ideas. &4 to infinitive
Reporting verbs and verb patterns 5 object + toinfinitive
3 THINK BACK Choose the correct structures to 6 gerund N
1 The interviewer congratulated a3 5 Read the sentences and match verb patterns
prestigious book award. 1-7 from Exercise 4 with the underlined
a Callum on having won verbs in sentences a-g.
b Callum had won a O Theinterview was great. It really

convinced me to.go out and buy the book.

2 The writer regretted _ sooner.
b 0 The interviewer kept complimenting the

anotdoingit writer on having received the award.
bnotto do ¢ O He claimed that laughter was an early

3 The writer explained  downto a very old form of communication, butis there any
response. evidence of that?
ahim that it was d O The writer suggested watching comedy films
bthat it was with other people. | go along with that!

e O Theinterviewer wondered why laughter
was contagious.

f O Theinterviewerinformed the audience

4 The interviewer asked  really good for us.
aif was laughter

bif laughterwas that his next guest was a yoga teacher.
5 The writer advised  themselves with those g [0 My mother offered to buy a copy of the

who have a sense of humour. book for me.

apeople to surround Grammar Reference > page 69

b people surrounding

6 The interviewer promised  that.
adoing
bto do

7 Theinterviewer reminded  available.
athatthe book was
b listeners that the book was




6 Study Watch Out! Make these sentences
more formal.
1 He suggested putting on a brave face, but
itdidn't help me.
2 She recommended keeping our chins up.

3 He proposed telling jokes to cheer
ourselves up.

4 He requested herto stop grinding her
teeth.

WATCH OUT!

Remember that some verbs follow more
than one pattern, sometimes with a change
in register, e.q.,

He suggested watching a film. (less formal)

He suggested (that) we (should) watch a film.
(more formal)

Impersonal reporting structures

7 Read an article about hospital clowning.
What misconceptions did people have
about hospital clowns?

A GOOD LAUGH

IS A MIGHTY
GOOD THING!

For many people a clown'’s place is in a circus

— for others, it is in a nightmare! However, in
recent years clowns have been appearing in

hospital wards all over the world on a regular

basis — not simply as entertainment for the
patients, but as a therapeutic measure. It is
now believed that specially trained medical

clowns can help actively reduce the length of

children’s hospital stays. 2It was thought

that hospital clowning first started in the
1970s, but studies have recently suggested
that the first clowns were working with
children as far back as the early twentieth
century. 3Clowning was originally assumed
to help children by distracting them from the
starkness of the clinical hospital wards, which
could be very frightening places. However,

“the benefits of clowning are now thought not

to have been fully understood at that time.
Recent studies have shown that interacting
with clowns can actually reduce the amount
of some medication the children are taking
and speed up recovery times after surgery.

8 Read the underlined sentences in the text
and decide which ones express these ideas:

a past belief about something in the past

b present belief about something that
happened in the past

¢ past belief about something that is always
true

d present belief about something that
happens in the present

Grammar Reference > page 69

9 Complete the second sentence so that it
means the same as the first one.

1 Itis now believed that specially trained
clowns can help reduce the length of
children's hospital stays.

Specially trainedclowns __ help
reduce the length of children's hospital
stays.

2 It wasthought that hospital clowning first
started in the 1970s.

Hospital clowning inthe 1970s.

3 Clowning was originally assumed to help
children primarily by distracting them.

It clowning primarily helped
children by distracting them.

4 The benefits of clowning are now thought
not to have been fully understood at that
time.

It fully understood at that time.

10 REFLECT | Society A comedian once said that
laughter never failed to awe him with its
ability to connect people. Can you think of
social benefits of laughter? Give examples.

Now go to Workbook page 6 for the next lesson.

[1 1 can use reporting verbs and impersonal reporting structures.

9
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LESSON 4A LISTENING AND VOCABULARY

1

Write the words from the box next to the
correct definitions.

exposure filter infection mineral
nourish sufficient thrive

1 asubstance thatis naturally presentin the
Earth and isimportant for health

2 be healthy, successful or growingina
particular situation

3 bacteria oravirus in a particular part of the
body

4 being enough for a particular situation

5 asituation where there is no protection
from something that is harmful

6 something which removes harmful or
unpleasant elements from air or water

7 give a plant, animal or human what it
needs to be healthy and survive

Put the words from Exercise 1 into three
categories: nouns, adjectives and verbs.

Complete the sentences with the correct
form of the words from Exercise 1.

1 My daughters are both really at
university. They love their subjects and are
making lots of new friends.

2 Whenever | get throat , Falways
use salt dissolved in water to help them to
heal.

3 | bought this new electric kettle which
has a special on itto make the
water even cleaner.

4 When | go hiking, I always take at least a
litre of water with me as | find anything
less justisn't :

5 | always put moisturising lotion on my face
every day because it my skin
and stops me from looking tired.

6 The waterin this areaisvery clean and full
of , which has a lot of health
benefits.

7 Wearing a large hat on the beach can
protect yourself from too much
to the sun.

4 SPEAKING In pairs, discuss these questions.

1 Where canyou get aninfection? Where
have you had an infection?
2 In what situations do you thrive?

3 How much food is sufficient for you to eat
inaday?

about the Dead Sea on a podcast.
Make notes on what these
numbers mean.

6 @ 6.5 Listen again. Complete the notes

7

with no more than three words from the
podcast.

1 It was named the Dead Sea as the large
concentration of salt minerals means that
natural life

2 The airin the area benefits from the fact
thatit's not close to any

3 The atmosphere is different in the Dead
Sea, asitisthe place inthe
world.

4 While there is natural protection from the
sun's rays, you'll still need sun cream or
another form of

5 When used on your skin,

Sea salt can bring great benefits.

6 Due to the saltiness, the best way to swim
inthe Dead Sea is

7 After putting mud from the Dead Seaon
your skin, it should feel

, Dead

In pairs, discuss the following questions.

1 Would you wantto go on a holiday which
was focused on health and relaxation?
Why/Why not?

2 What other placesin the world could you
go to where you could focus on health and
relaxation in a natural setting? How are
they different from the Dead Sea?

3 What do you think are the positives and

negatives with encouraging tourism to the
Dead Sea?

Now go to Workbook page 8 for the next lesson.

[1 1 can identify specific details in a conversation and talk about health.




LESSON 5A SPEAKING

1 Lifeis said to be getting more and more
stressful for people. How far would you
agree? Say why. Think about the different
age groups in the box.

adolescents children middle-aged people
parents retired and elderly young adults

2 Read the web article and discuss your
answers to the final two questions in the
text.

STRESS-BUSTERS

So, it's officiall According to a recent survey

of people of all ages and from various
backgrounds, a whopping 85 percent admitted
to experiencing stress on a regular basis.

It's clear that everyone gets stressed by any
number of things — minor or major. The survey
indicated that only the most optimistic of us

will remain unaffected by the stress caused

by things such as travelling, using technology,
working, money, friendships, studying, etc.

We want your comments. Have you got any
pointers on how to prevent your inner self from
raging? Any stress-busters you'd suggest that
can help distract us from feeling stressed oute -

a street survey about stress-

busting activities and answer the

questions.

1 Which activities do the people mention?

2 What reasons do they give for and against
doing these activities?

3 Which person doyou think you are most
similar to? Say why.

4 @ 6.8 Study the Speaking box. Then listen
again and complete the phrases in the
Speaking box with one word in each gap.
Decide if the phrases are positive (P) or
negative (N). Which phrases can be used
for more formal evaluation?

SPEAKING | Evaluating ideas

OThere's a lotto be? for...
OThat's all very well, but what if ...

O It sounds a pretty half-baked theory to me.
Olthas a lot? forit.

Ol don't think they've thought this through.
O think this idea has legs.

Olt doesn'tgo 3 enough.

O It sounds good # theory.

O t's a perfectly reasonable idea, but ...

O 1take issue with some of the claims,
namely ...

5 @ 6.9 PRONUNCIATION When we have
-muam  Feservations about something, we
= use falling intonation on the last
word(s) of the first clause and then
pause slightly before continuing.
Listen and repeat the sentences.

1 It sounds good in theory, butin practice |
can't see it working.

2 Theidea has a lot going for it, but there
are too many negatives for me.

3 It's a perfectly reasonable idea, but I don't
think anyone will accept it.

4 |t sounds a pretty half-baked theory to me,
butlimagine a lot of people will go for it.

6 In pairs, think of stress-busting ideas. Then
work with another pair and discuss them,
using the phrases from the Speaking box.

7 REFLECT | Society Do you think there are
occasions when talking about stress
helps sufferers, oris it always better to do
activities to distract yourself from it? Say
why.

11 can evaluate ideas when talking about stress. 11
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LESSON 6A WRITING AND VOCABULARY | An article

1

SPEAKING In pairs, look at the photos on the
opposite page and answer the questions.

1 What do you think the people in the photos
are doing? Why?

2 What do you think the benefits of these
activities might be?

Quickly read the article on page 13 and
decide on the best title A-D.

A Three ways to fight stress

B Bathing - without getting wet

C The beautiful forests of Japan

D Nature - why we need it

Read the article again and match the
headings below to paragraphs A-D. There
are two extra headings.

1 Sensory engagement

2 Blossoming benefits

3 Nota minute's peace

4 Environmental protections

5 Eastern origins

6 Family activities

Study the Writing box and complete it with
the words from the box.

appropriate complex directly engage

intriguing memorable paragraphs vary
WRITING | An article
e Give your articlea/an? title to

interest the reader.

0?2 the reader immediately with
an interesting opening sentence.

e Speak 3 to the readerto involve
him/her.

e Organise your article by dividing it into

clear® which connectto each
other.
e Jses sentences which use a

range of different structures and linking
devices.

e Use sentences which ¢ in length.
e Conclude witha? ending, such
as a question or personal comment.

e Understand who your audience is and use
ané style for them.

In pairs, find examples of the advice from
the Writing box in the article for the first

seven bullet points. Who do you think the
target audience for this article would be?

Write the highlighted vocabulary in the
article next to the correct definitions.

1 completely occupied with an activity

2 think deeply about something
3 a period where everything changes

4 attitudes and feelings about something

5 begin to use something

6 alarge amount of something

7 to produce something such as gas, light or
sound

8 the encouragement of something to make
it develop or be more active

Complete the sentences with a different
part of speech of the words in brackets. Use
a dictionary if necessary.

1 The government is taking action to reduce

industrial . (emit)
2 When | saw my brother last night, he was in
3 mood. (contemplate)

3 My mother works as an educational
fora group of schools. (psyche)
4 |I'm afraid | can't stay long as | have another
in about an hour. (engage)

WRITING TASK Read the advertisement.
Write an article using the advice from the
Writing box. Remember to use arange
of vocabulary and check you've used the
correct parts of speech.

g |

) ]
WANT TO HELP PROMOTE STRESS RELIEF?

As part of our campaign to help people reduce stress
and put down their electronic devices, we are looking
for articles written for students in other countries
about activities in Jordan that can help people relax
and improve their health. Tell us where to go, what to
do, and how it helps.

Use the Graphic Organiser to help you
plan your writing.



B One increasingly

A People! Traffic! Texts! Work! Modern life can be

so stressful, can't it? Given the relentless pace of
life and the ever-present screens that we all rely
on for our jobs, studying and entertainment, it
can be very difficult to really escape from it all.
The situation begs the question: were humans
really meant to live with this amount of constant
stimulation? It's difficult to reasonably conclude
that the answer is ‘yes'.

popular response
to this constant
blur of activity is
forest bathing, or
as it is known in
Japan where

it originated:
shinrin-yoku. The &
term was coined by
Tomohide Akiyama,
who was then the
Director of the
Ministry of Agriculture, Forestry and Fisheries
for Japan. He was party to the findings of
several studies which had shown that the
compounds and essential oils which trees
naturally emit had very positive effects on
human health. With this in mind, Akiyama used
his position to get the practice of shinrin-yoku
officially recognised, thereby increasing the
value of the nation’s forests within the nation’s
psyche. Interestingly, this happened during the
1980s when much of the world, and Japan in
particular, was on the edge of the technological
revolution that meant speed of communication,
and stress levels, both began to rise. This may
explain why forest bathing has become popular
in other countries such as the USA, the UK,
Finland and South Korea.

C So what exactly do forest bathers do? Firstly,

leave your phone and any other gadgets
behind. The aim is to completely immerse
yourself in natural surroundings; it's not a photo
shoot or a chance to catch up on your favourite
podcasts. Obviously, a forest is ideal, but studies
have shown that spending time in a park or any
other place with an abundance of nature can
also yield great results. You'll also want to set
aside plenty of time, ideally four to six hours.
This is so you can contemplate, relax and slow
your heart rate. Focus on engaging your senses:
listen to birdsong, inhale the fresh air and smells
which surround you. You can also watch the
creatures you see and touch the plant life that
you find along your way while ensuring you
leave everything as you find it.

D Following time spent forest bathing,

practitioners report improved mood and mental
health, decreased blood pressure and stress
and an increased ability to fight sickness and
disease. So, why not try spending an afternoon
quietly walking through a forest? Alternatively,
perhaps you could simply slip off your shoes and
walk barefoot on the grass for a while? Either
way, your body and mind will thank you for
taking a break from screens and reconnecting
with nature.

[11can write an article.
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1 In pairs, discuss these questions.

1 Which experiences in your life so far have
you found the most challenging?

2 What difficulties in life do you think you
may have to face in the future?

3 Who do you know who has faced a very
difficult situation and recovered? What did
they do?

4 What kind of person does someone need
to be ifthey are going to be good at being
resilientin the face of personal challenges?

2 (@) 6.11 Listen to part of a presentation
+@ aboutresilience.lsthe information

it they give about what a resilient

g ?:;T_P{‘* person is like the same as your

“= jdeas?

3 (@ 6.11 Listen again and complete the
statements from the recording with 1-3
words in each gap.

1 Following a challenging event, resilient
people can choose .

2 Resilient people display and
know that even the deepest feelings are
only temporary.

3 Resilient people know that finding

and helps them to heal.

4 Resilient people encourage community by
creating a of family and friends
who can give, as well as receive, support.

5 It's also very important to
ourselves if we want to be resilient, doing
what is needed to help us to recover.

6 After a stressful event, it'simportant to
have about your needs, both
with yourself and also with the people
aroundyou.

4 Read about Maha Al-Bargouthi. What
challenges did she face in her life?

solutions for problems gives them a

5 Read the article and decide if the
statements are true (T) or false (F) or if the
information is not given (NG).

1 Maha's paraplegia prevented her from
communicating with others.

2 When she was growing up, Maha wasn't
always treated fairly by other people.

3 Maha's parents always came to watch her
games.

4 The first race that Maha won was in Berlin
in1995.

5 Before Maha, no otherJordanian had won
a gold medal at the Olympics.

6 Maha felt it was very important to believe
in yourself.

6 In pairs, discuss the strategies in the Life
Skills box and if they are shown in Maha's
story or not.

1 Instead of seeing difficulties, see challenges.

2 Look for actions you can take to make a
positive difference.

3 Find people who can help and support you.
Be sure to help and support them, too.

4 Focus on the things you can do that you have
control over. If you can't change a situation,
don't spend too much time thinking about it.

5 Find healthy ways to deal with stress, such as
exercising, getting plenty of sleep, writing a
diary or practising breathing and meditation
rituals.

6 Be kind to yourself.

7 Think about a situation in the past where
you have faced a personal challenge. Did
you do any of the suggestions in the Life

Skills box? If so, which ones? If you didn't

use any of the suggestions in the box, how

could they have made a difference to the
situation if you had?



Against the odds

Some people find themselves facing greater
difficulties than most of us can imagine and
yet still manage to rise above them. Maha Al-
Bargouthi was one of those people.

Maha was born in 1962 in Amman. Not only
was she unfortunate enough to have polio

at birth, but it also led to her developing
paraplegia: a condition which affects
sufferers’ legs. In the face of such debilitating
and unlucky setbacks, she could have been
forgiven for choosing to live a quiet life.
However, Maha did not decide on this and
refused to let being a wheelchair-user impose
limitations on her. So from the age of 11,

she embraced her love of sport, becoming
involved in both athletics and table tennis.

It wasn't the easiest option. Maha faced
numerous difficulties, including discrimination
and sports facilities not catering to her
needs. Yet her strong will refused to bow to
the opinions of others, and she saw these
obstacles just as rungs on the ladder to her
success.

Key to Maha’s attitude were her parents

who she credited with giving her invaluable
support and being her biggest fans. As she
was growing up, they treated her in a way
that made her feel no different from her
classmates, which fuelled her confidence and
her

self-reliance. Later as an athlete, Maha didn't
see herself as disabled at all and openly
rejected sympathetic comments from others
regarding her disabilities. As she said in an
interview, 'l want to achieve and win more
medals. | don't want sympathy.’ Her hard
work and determination paid off at the Berlin
Special Olympics in 1995.

Her 200-metre wheelchair run both won the
race and set a world record for the event with
a time of 32.26 seconds. This victory would
have been enough for most, but not Maha.
She had her heart set on additional goals.

Just five years later in Sydney’s Paralympics,
Maha won the first ever gold medal for
Jordan at para table tennis singles. She later
described the enormous pride she felt at
being able to raise the flag of her country and
have the Kingdom'’s national anthem played
for the first time at an Olympic event. She
went on to win eight medals altogether at
the Paralympics, World Championships, Pan
Arab Games and Asian championships: an
incredible feat and proof of Maha's attitude
that she would not be hindered by her
disability. Her advice? ‘Seek out and try to
achieve your dream, no matter how difficult
it may be. True disability is the neutralisation
and frustration of your desire to achieve your
goals. The keys to success are perseverance,
determination, and faith in one’s own
abilities.’
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VOCABULARY \Vague language, clothes adjectives, clothes materials, sensory adjectives,
adjectives to describe art, film genres

GRAMMAR Relative clauses, prepositional relative phrases, nominal relative clauses
READING Understanding metaphors

SPEAKING Describing the plot of a film

WRITING A letterto the editor

LISTENING Identifying details in a conversation about art
VIEWING AND PRESENTING The purpose of poetry

Al MQA . \
LESSON.ITA VOCABULARY AND SPEAKING

1 SPEAKING In pairs, discuss the questions.

1 Do you prefer to make your clothes, buy second-hand clothes or buy brand new clothes? Why?
2 What kinds of clothes do you enjoy wearing the most and the least? Why?

2 @ 7.1 Listen to three people talking about the clothes they wear. Complete the
sentences with the correct letter of the speaker.

1 Speaker makes their own clothes.
2 Speaker buys new clothes.
3 Speaker buys second-hand clothes.



Clothes adjectives

B 3 @ 7.1 Listen again and tick the
s words that you hear.

0 burgundy [ cashmere [ clashing

O corduroy O elegant O flamboyant
O flared [ garish [ gigantic

O knitted O metallic O navy O neon
O oversized [ pastel O plaid

O pleated O polo neck [Osatin

O scarlet Osparkly O suede [Ovelvet
O wide-leg

4 Complete the table with the words from
Exercise 3.

Opinion| Size | Shape | Colour |Pattern|Material

Vague language

5 Read Active Vocabulary. Then complete the
dialogue with the words from the box.

greenish sortof stuff stufflike that
thingy

Amber Whatis she wearing?

Brooke Oh,it's? like a jJumpsuit, |
think, but with wide trousers.

Amber And what'sthat? round
her waist?

Brooke I'm notreally sure, to be honest. Is it
a belt? It looks like it's made of

3 metal.
Amber Andshe's got sparkly * on
her shoes!

Brooke Yes, |thinkit's glitter.

Amber She's probably going to a special
event. Does she usually wear garish
colours and ® ?

Brooke Yes, she's quite flamboyant.

6 SPEAKING In pairs, discuss what you might

wear in the following situations.

e You're going to a wedding hosted by close
friends of the family.

e You're going on a family beach holiday to
Agaba.

e You're relaxing at home.

e You're going on a hike into the Jordanian
Highlands.

ACTIVE VOCABULARY |vague language:

Spoken language is often quite vague or

imprecise.

We use vague language when:

e we are not sure or have forgotten the precise
word, e.q., whatsername / whatsisname / stuff
(for uncountable items) / thingy (for countable
items).

... like, er, whatsisname, that famous
footballer.
| love those thingies on her shoes.

e We are giving an example, e.qg., and so on / and
everything / and stuff / stuff like that.
... the earrings and so on. | don't really like
stuff like that.

e We are approximating, e.g., somewhere in the
region of / give or take (amounts of numbers),
-ish / sort of / kind of (qualities).

There are somewhere in the region of 3
hundred shows.
Jackets look better when they're biggish.

Now go to Workbook page 12 for the next lesson.

[]1can use vague language and adjectives to talk about clothes. 17



LESSONZ2A GRAMMAR

1 @& 7.2 what canyou see in the paintings? 2 THINK BACK Look at extracts a-g from
@] Where do you think they were the lecture and choose the correct
a2 painted? Listen to a lecture and options to complete sentences 1-8.
decide which painting (A or B) the a ...we move on to The Cornfield, which

lecturer is talking about. is one of Constable's most celebrated
T works.

b The lane which he and the animals
are travelling on curves around out of
sight ...

1 a defining relative clause gives us
essential / extra information about a
person or a thing and a non-defining
relative clause gives us essential /
extra information. We use commas
in defining / non-defining relative
clauses.

2 The pronoun which in extract b could
be replaced by that / what.

3 The pronoun which in extract a could /
could not be omitted.

4 The pronoun which in extract b could /
could not be omitted.

5 The pronoun which in extract b refers
to the object / subject of the sentence.

¢ Thisroad, known locally as Fen Lane,
was one Constable knew well ...

d The Old Hall, East Bergholt and Dedham
VVale were two of Constable's earliest
paintings inspired by the area.

6 In extracts candd, a full relative
clause isreplaced by a present / past
participle.

e The Cornfield places the viewer in the
scene, where we too can enjoy the
surroundings, inviting us to explore
the area.

f Thisisthe reason why the painting
displays such great attention to detail.

7 The relative pronouns (where, why)
in extracts e and f can be used in both
defining and non-defining / only in
defining clauses.

g Suffolk and its surrounding areas,
which Constable never grew tired of,
appeared repeatedly in some of his
most enduring works.

8 The preposition of in extract g could be
placed at the beginning of the relative
clause. This would make the sentence
more / less formal.



Prepositional relative phrases

3 Look at the example of a relative phrase
from the lecture. Then complete sentences
1-5 with the correct prepositions and
whom or which.

The field full of corn at full height would have
been significant to the audience of the time,
many of whom would have interpreted it as
signalling peace and prosperity.

1 Constable worked in his father's corn
business until 1799, point he
began his career as a full-time artist.

2 Constable produced numerous paintings,
many can beseenin galleriesin
the UK, France, the US and Germany.

3 Constable struggled financially until
1819, time he had sold his first
important painting: The White Horse.

4 Constable was buried next to Maria
Elizabeth Bicknell, he was
married for 12 years, but had known since
they were both children.

5 Constable's life was detailed in a
biography by fellow painter, Charles
Robert Leslie he enjoyed a close
friendship.

Grammar Reference > page 70

Nominal relative clauses

4 Rewrite the underlined phrases using
whatever, whenever, whichever, wherever or
whoever.

1 Anyone who painted thatis a genius.
2 You can visit the gallery any time you like.

3 Anywhere | go, | always bring my drawing
chalks with me.

4 No matter what | say, you'll disagree.
5 Sitin any chairyou like.

6 Stop everything you're doing!

“Grammar Reference > page 70

5 Complete the article about Mohanna Durra
with the words and phrases from the box.

fromwhom inwhich ofwhich ofwhom
with whom whenever where which
who whose (x2)

was born in
Amman in 1938, is seen as a pioneer of the
Jordanian Arts movement. He was raised by

Mohanna Durra, *

his parents in a villa 2 was just a
short distance from Amman’s popular tourist
attraction: the Roman amphitheatre, the
history 3 fascinated him as a child.

As a young man, Durra had an attraction to
drawing and would do so * he had
the opportunity. It was perhaps due to this that
his father sent him to study art with George
Aleef he learnt the fundamentals
of creating pictures with both pencils and
paintbrushes. Following this, Durra met and
befriended William Hollowin, a Dutch painter
6 influence led Durra to studying
Dutch artists and gave him a deep interest in
the way 7 light was depicted in art.

In 1954, Durra attended the Academy of

Fine Arts in Rome 8 he became the
first Jordanian to be formally taught the arts.
Having graduated in 1958, he returned to
Amman to teach Art History before relocating
once again to Rome in 1960 to study abstract
art.

Such was Durra’s success that he met King
Hussein in 1970 ? he received the
Kawkab Decoration. This was the same year
that he established the Jordan Institute of Fine
Arts and started his own art studio in order to
teach art techniques to local Jordanians. Durra
attracted many students to his studio, many

10 became notable artists in their
own right.

Now go to Workbook page 14 for the next lesson.

(1 1 can use relative clauses to add emphasis.
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1 SPEAKING Look at the words in the box and

check their meaning if necessary. Why do
people love or hate them?

dollop kerfuffle pulp scissors slurp
velvety vivacious

2 Read the text and compare with your ideas.

What's in a word?

Do you have a favourite or a least
favourite word?

If so, have you ever thought about why
you love it or hate it? Is it the meaning
of the word, or is it the way it sounds?

Some of the least popular words in
English end in the letter p. For example,
dollop (a small amount of something
soft, like cream), pulp (the solid bits of
fruit in juice) or slurp (to drink noisily).

You could argue that the meaning is also
important here - after all, no one likes
the sound of slurping, but there does
seem to be something unpleasant about
those uh/oh vowel sounds added to p.

It may be coincidental, but many of

the most popular words in the English
language have i/e vowel sounds and
repeat the consonant sounds f, k or v. For
example, kerfuffle (noise and excitement),
scissors and velvety. When these words
also have positive meanings, such as
vivacious (full of life), they regularly get
voted in the UK as the nation’s favourite
words.

> 4

3 Match the adjectives from the box with the

definitions.

dappled docile downy gilded
luminous opalescent silken tender

1 Soft, smooth and shiny

2 Marked with spots of colour

3 Able to shine in the dark

4 Quiet and easy to control

5 Soft and delicate to the touch

6 Reflects light and changes colour
7 Covered with a thin layer of gold
8 Gentle and kind

LESSON 3A READING AND VOCABULARY

answers. Which of these words
doyou like best?
Say why.

poem on page 21 and answer
the questions.

1 How do you think the poet ‘makes pets' of

words?

2 What types of words does the poet say she
likes?

3 What creatures does she compare different
types of words to?

4 \What evidence can you find that the poet
feels in control of the words she uses?

5 Does the poet only like nice words? What
evidence canyou find?

Study Active Reading. Then find examples
of a simile, personification and other
metaphors within the poem.

ACTIVE READING |
Understanding metaphors

e Ametaphor is a kind of poetic device where

we use a word or phrase which compares
two things in order to make a description
more vivid or striking, e.q., All the world’s a
stage (Shakespeare).

e There are different kinds of metaphors. When

the phrase explicitly says that something is
like something else, thatis called a simile,
e.q., Lifeis like a box of chocolates; you never
know what you're going to get.

e \When the phrase describes an inanimate

object asif it were a person, that is called
personification, e.g., A host of golden
daffodils ... fluttering and dancing in the
breeze (William Wordsworth).

Find examples of the following poetic
devices in the text.

alliteration - when the first sound of a word
is repeated, e.q., dappled, deep-eyed deer.
sibilance - when ansorash orchsound

is repeated, e.q., which circle slowly with a
silken swish.

onomatopoeia - where the word sounds
like the sound being described, e.q., swish.

] 1 can understand metaphors in a text and talk about emotions.



Elinor Morton Wylie

Poets make pets of pretty, docile words:

| love smooth words, like gold-enamelled fish

Which circle slowly with a silken swish,

And tender ones, like downy-feathered birds:
Words shy and dappled, deep-eyed deer in herds,
Come to my hand, and playful if | wish,

. . . S
Or purring softly at a silver dish,

Blue Persian kittens fed on cream and curds.

| love bright words, words up and singing early;
Words that are luminous in the dark, and sing;

Warm lazy words, white cattle under trees;

| love words opalescent, cool, and pearly,

Like midsummer mo’rhs,\ond honeyed words like bees,
Gilded and sticky, with a little sting.

8 SPEAKING What can poetry do that prose
can't? Do you read poetry yourself? Why/
Why not?

ELINOR MORTON WYLIE

Elinor-Morton Wylie was an American poet and
noyelist of the 1920s and 1930s. She published
fourvolumes of poetry and four novels, and was
the editor of several literary magazines.

21



LESSON 4A LISTENING AND VOCABULARY

1 @ 7.5 Listen to three conversations. Write
nEnge® the letters of the photographs next
s#reds  to the number of the conversations
in which they are discussed.

1 2 3

2 @ 7.5 Listen again. Complete the table by

ticking the correct box a-h to show which
conversation 1-3 answers the question.
There may be more than one answer.

In which conversation... 123

a doessomeone express interest in
the artist(s)?

b does someone state their belief
in the art always progressing?

¢ doessomeone say that art should
make you think?

d does someone feel the art
doesn't fit its surroundings?

e issomeone unimpressed by the
art they see?

f issomeone unsure of the art's
purpose?

g issomeone critical of the art by
referring to their own children?

h doessomeone say the art reveals
animportant human trait?

4 3 Write the vocabulary from the recording in

the box next to the correct definitions.

appealing avant-garde gimmicky
jaw-dropping mediocre overrated
soothing tongque-in-cheek

1 modern ideas or new methods

2 notintended to be serious

3 so goodorlargethatitis
surprising

4 doing something unusual to attract
attention orsales

5 making you feel calmer and more
relaxed

6 considered to be better than it really
is

7 being very attractive or of
interest

8 being of a very average standard, not
impressive

4 Complete the sentences with the
vocabulary from Exercise 3.

1 Whenyou see the King Hussein Bin Talal
Mosque in Amman for the first time, it's
absolutely )

2 After a busy, stressful day, | find reading a
book for half an hour to be really

3 Most people agreed that his last book was
quite and not his best work at all.

4 Atthe time, the building's design was
seen as quite and it was unlike
anything anyone had seen before.

5 He wasn't really criticising your painting, it
was justa comment.

6 Everyone was talking about how good her
poems were, but I thought they were a bit

and notthat good at all.

7 | find the way the tree catches the light of
the sun every evening to be incredibly

every time | see it.

8 I'msorry, butin my opinion, coloured
squares aren't abstract art. It's just

and doesn't say anything useful.

Now go to Workbook page 16 for the next lesson.

22 11 can identify specific details in a conversation and talk about art.



LESSON 5A SPEAKING AND VOCABULARY

1 Inpairs or small groups, discuss the
questions.
1 What genre do you think the film stills
come from?

2 Canyou think of a film that fits each of the
following genres? Give examples.

action adventure biopic courtroom
drama disaster movie mystery musical
period drama post-apocalyptic

3D/CGl animation traditional animation

B 2 @ 7.10 Listen to a podcast

under the following headings.

e Genre of film e Setting
e Plot e Overall opinion
e Main characters

3 (@ 7.10 Study the Speaking box. Then
listen to the review again and number the
phrases in the order that you hear them.
Some phrases do not come from the script.

SPEAKING | Describing a film

Summarising the plot

[0 There's simply no other way to describe
this film than to say ...

[ It's impossible to sum up this story; there's
justtoo much going on.

1 It tells the superficially mundane story of ...

Describing the plot in detail

[ The film kicks off with ...

[ Just as it starts to leok as if ...

[0 An exciting element is introduced.

1 To her horrar, ...

[0 There's a parallel plot involving ...

0 Our heroine finds herself on a journey ...

Giving your opinion
0 'wasn't sure that | was really a fan of ...

[0 My expectations were low, and they were
met.

1 It had me captivated from the very start.
0 Itwasn't on a par with ...

1 It was worth staying until the end.

1 It's no great surprise that this ...

reviewing a film and make notes

Replace the underlined parts of the
sentences with the phrases from the
Speaking box. Make any necessary changes.

1 It wasn't as good as his earlier films.

2 The basic plotline is quite unoriginal,
but the story istold in a unique and
illuminating way.

3 He s shocked to discover that the house
was built on an old mine.

4 | didn'tthink | was very keen on
animation, but this film is a work of art.

5 I'thought it would be bad, and it was -
totally overrated in my opinion.

6 Itis beautifully drawn and wonderfully
composed and I'm glad | didn't leave
halfway through.

7 We might have expected that this would
become a popular film.

8 The plotisincredibly complicated. However,
it had me captivated from the start.

11 can describe the plot of a film and give my opinion when talking about films. 23
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LESSON 6A WRITING | A letter to the editor

1 SPEAKING Look at the photos showing
modern installation artworks and
answer the questions.

1 Whatisyouropinion of modern art?

2 Do you consider the installations in
the photos to be art? Say why.

3 What do you think is the difference
in experiencing a traditional form of
art, such as a sculpture or a painting,
and a modern installation?

2 Read an extract from a newspaper
article. Do you agree with the
writer's point of view? Say why.

Individuals and businesses currently
spend around £900 million a year on
the arts, a mind-blowing amount of
money, which could be much better
spent elsewhere.

In the current economic climate, this
simply cannot be justified. We need to
prioritise giving to healthcare and
educational charities, as well as
supporting the infrastructure of the
country.

Why should peoplée subsidise the leisure
pursuits of artists rather than give to
more important causes?

If private sponsors and patrons spent
as much on other charities, they could
support those who really need help.

3 Read a letter to the editor of the
newspaper that published the article
in Exercise 2. What five main points
doesitinclude?

Dear Editor,

| am writing in response to the recent article in
your publication about private funding of the
arts. Despite an outwardly persuasive argument,
| believe that the ideas presented were perhaps
somewhat oversimplistic.

While | would not dispute the figure quoted of
£900 million, this actually represents no more than
£14 per head, which means that it is far from the
enormous personal investment implied by the
author. To use figures in this way is at the very
least disingenuous, if not outright manipulative.

| would also take issue with the notion that there
is no justification for this kind of investment in
the arts. On the contrary, the arts often play a
vital role not only in our own self-expression, but
also in the way they can enable us to experience
someone else’s reality. Art can have an enormous
impact on someone’s life.

The author mentions giving to educational
charities as a priority, but surely the arts are a
crucial component of a well-rounded education?
Nor can it be argued that the creative industries do
not contribute to the economy. In point of fact,
these industries are estimated to have generated
around £250 billion worldwide last year, hardly a
small contribution.

Finally, the author puts forward the opinion that
patronage of the arts is not a worthy cause and the
money should go elsewhere. Were we to take this
approach, we would ultimately risk excluding many
people from something which might otherwise
enrich their lives.

To summarise, | feel strongly that the article could
probably have done more to present a balanced
picture of the situation.

Yours faithfully,
Yousuf Alwakil



4 Read the letter again and complete gaps
1-6 in the Writing box with your ideas.

5 Look atthe model letter again and
complete gaps 7-16 in the Writing box
with one word.

WRITING | A letter to the editor

Organisation

e You should open the letter with an
appropriate salutation, e.g., !

e Begin the letter by explaining 2
and why you are writing.

e Take each point made by the original
author and explain to what extent you
3 and any* why you
disagree.

e Conclude by reiterating and 5
your point of view.

e Sign off appropriately, e.q., ¢

Language
e Paraphrase the points made by the
original author.
The author mentions ...
The author puts?
that ...

e Concede the points made by the original
author, and then argue against them.

the opinion

Despite an® persuasive
argument, | felt that the ideas presented
were ...
While I would not? ... this
actually ...

e Put forward contrasting arguments.
| would also take 1° with the
notion that ...
1 canitbe argued that...
Onthe 2
In13 of fact...

e Use emphaticlanguage.
Itis % from ...
a role
qle component

6 Study Active Writing. Then find examples of
hedging in the model letter.

ACTIVE WRITING | Hedging

In a more formal or academic style, itis
common to express ideas with some degree of
caution. This is known as hedging. There are
various ways of doing this:

e verbs such as believe, assume, suggest,
e modal verbs such as will, would, might, could,

e 3dverbs of frequency such as
often, sometimes,

e adverbs and adjectives such as certain/ly,
probable/ly, perhaps, surely,

e conditional structures such as were this to be
the case, it would,

e softeners such as somewhat, to some extent.

7 Rewrite the following statements using
the language from Active Writing.

1 Once again | disagree.

2 Thisiswrong.

3 They have made a mistake.

4 Thisisnotaninsoluble problem.
5 The authoris misinformed.

8 Read an extract from a different newspaper
article. To what extent do you agree with
the writer's opinion?

he world is an increasingly competitive

place and we should be encouraging
students to study STEM (Science,
Technology, Engineering and Maths)
subjects, rather than spending precious
time and energy on Art. Only by doing
this will we be able to compete in the
world market.

Furthermore, most students will grow
up to do jobs where numeracy and a
scientific approach are far more useful
than an ability to paint a mediocre
picture or to play a musical instrument
reasonably well.

9 WRITING TASK Use the tips and language
from the Writing box to write a letter to
the editor of the newspaper from Exercise
8, arguing against what the author of
the extract has to say. Use hedging as
appropriate.

Use the Graphic Organiser to help you plan
your writing.

25
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VOCABULARY Describing influence, creation and development, phrasal verbs with come, hold, set, take,
adjective-noun collocations, describing lifestyles

GRAMMAR Articles

READING Understanding ellipsis

SPEAKING Hyperbole and understatement

WRITING An opinion essay

LISTENING |dentifying details in a radio programme

VIEWING AND PRESENTING The future evolution of clothes, qualities of a friend

P ',' onheeé rs

History is full of pioneers with great ideas.
People who think for themselves can achieve
great success as a resulit.

For example, mathematician Muhammad ibn

Musa al-Khwarizmi is not only credited with being
the father of algebra, but also produced works on
astronomy which helped to form our understanding
of the stars. The English term algorithm, which today
you commonly hear in association with computers |
and social media, originated with his name. Imagine
your work being so important that it’s still used well
over a millennium after you lived!

Polish scientist Marie Curie discovered Polonium, an
element 400 times more radioactive than uranium.
Polonium was added to the Periodic Table in 1898
and was named after Curie’s birth country, Poland.
As a result of her work, Marie later won the Nobel
Prize which she shared with her colleague and
husband, Pierre Curie. The couple continued to
work with radium and soon determined that it

had the power to kill cancer cells. This would go
on to help millions of people with various cancer
treatments all-over the world.

In more modern times, we have pioneers such as
computer programmer Grace Hopper (1906-1992),
who-helped construct programming languages

for computers. Grace believed that computer
programming should be user-friendly and simpler

1 \< -
for people to understand. To do this, she converted = ‘ 3

English terms and expressions into machine code
that could be understood by computers. This
resulted in COBOL, a computer language for data
processors that is still in use today.

Marie Curie l ¢ Grace Hopper
_ ari . ‘

‘ L
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LESSON 1A VOCABULARY AND SPEAKING

1 Read the text and answer the questions.
Which of the pioneers...

1 named something after their native
country?

2 did work that s still useful now?

3 had a personal and professional
relationship?

4 lived over 1000 years ago?
5 wanted something to be easier to use?
2 Look at the highlighted words and phrases

in the text. Which ones express influence,
creation or development?

2l 3 @ 8.1 Inpairs, discuss how you

b P

discuss if the boy in the story
matches your definitions.

Phrasal verbs
4 Study Active Vocabulary. Then, complete

the sentences with the correct particles.

1 I'm goingto hold
making a decision until I've read all the

5 @ 8.1 Complete the sentences from the
news report with the correct forms of the
verbs from the box. Listen again and check.

come hold set take

1 Laos doesn't have a formal system for
collecting waste, so most people have

to burning it.

2 Somchai didn't know exactly what to do,
but this didn't him back from
taking some action.

3 Somchai and his mother about
collecting the rubbish.

4 To begin with, people who

é‘;‘-- would define a pioneer. Then across this motherand her son, working
sl listen to a news report and hard for apparently no reward, were

confused.

5 Somchai's father, who worked in
construction, up with the idea
of asking his company to donate high-
visibility vests for everyone to wear.

6 Somchai outaplanto have
large bins with targets on them at places
where drivers were likely to slow down and

information. stop.
2 Her parents were furious and came 7 Asuccessful businessman from the north of
hard on her. Laos contacted Somchai about

3 It was so complicated. | tried to understand,
but I just couldn't take it

up recycling plants around the country.
8 Somchai's mother says that it's difficult to

&4 It was hard work, butlheld  to in just how successful her son
pursuing my dream. has been.
- 5 Sheset  herproposaland the 9 I-_Ie's now ___ outto cleanup the
o committee listened carefully. rivers and waterways just as he's done for
r 6 | don't think this is the bestway to set the roads.
== trying to change his mind. ACTIVE VOCABULARY |

>

Key words in phrasal verbs

There are certain verbs which are commonly
used in phrasal verbs and can therefore be
easily confused, e.q.,

e come: come down hard on somebody, come
across something, come up with something

e hold: hold (somebody) back from doing
something, hold onto doing something, hold
off on doing something

e set: set about doing a task, set out to do
something, set out a plan, set up something

e take: take to doing something, take something in

Now go to Workbook page 20 for the next lesson.

] 1canuse words to talk about influence, creation and development and phrasal verbs that can be confused. 27




1 SPEAKING Look at the photos showing how
clothing has changed throughout history. In
pairs, discuss the questions.

1 What do you think each photo represents?

2 How have clothes changed over the years?

3 Whatinfluences how clothes have
changedinJordan?

EEeE 2 @) 8.2 Listen to aradio
programme and compare what
you hear with yourideas from
Exercise 1.
3 (@ 8.2 Listen again and complete the notes.
1 Clothes were a form of protection against
the

2 Aperson’s sense of fashion can embody
and wealth.

3 They kept us safe from dangerous and
materials.

4 Clothes aren'tjust practical, they are a way
of yourself.

51In red is the colour of happiness.
6 Colours have different meanings
throughout the :
7 Glove later became common.
8 If ayoung man wanted to avoid catching
3 they would wear a necktie.
4 Complete the adjective-noun collocations
with the vocabulary from the box. Some
words can be used more than once.

O

absolute bare«clothing cultural durable
excruciating expressive fast finest

global great high high-end latest
lucrative practical proud traditional
1 / / lucrative industry
2 / bare essentials
3 / excruciating pain
4 / / practical clothes
5 / / /
latest style
6 / cultural tradition
7 / global significance
8 / great quality

5 Complete the text about a mountain
expedition with the correct adjectives or
nouns from Exercise 4. Sometimes more
than one answer is possible.

Be prepared

In 1912, the famous British explorer Captain
Scott failed in his race to Antarctica partly
because he wore heavy leather clothing. His
rival, Roald Amundsen, succeeded partly
because he wore lighter-weight fur animal
skins. Why am I telling you this? Well, for
next week’s expedition to the mountains, I
want you to remember the saying: 'There is no
such thing as bad weather, only bad clothes'.
Our company hasa? tradition

of taking young people to some amazing
places, but we want all of you to be safe and
comfortable by taking the right clothes.

Adventure sports clothing is a 2

industry, but you do not have to spend a lot
of money to have * quality, durable
and * clothes. Good walking boots
and a waterproof jacket are the ®

essentials. If you don’t take good walking
boots, your feet will be in pain after a few
days walking, I can assure you! I will supply
you all with a list of recommended things for
you to bring at the end of this meeting.

6 REFLECT | Society How do you think
people’s clothes might change in the future
in your country? Why?

Now go to Workbook page 22 for the next lesson.

28 11 can identify specific details in a radio programme and talk about changes in clothing.



LESSON 3A SPEAKING

1 Inpairs or small groups, discuss the
questions.

1 Why do you think the people in the photos
are wearing the same clothes? Why might
this be important?

2 What other examples can you think of
where people choose to, or have to, wear
the same thing?

2 (@ 8.6 Listen to Austin and Henry talking
about the dress code at their sixth
form college and make a list of points
they make in favour of and against
the dress code.

3 (@ 8.6 Study the Speaking box and tick the _ _
phrases in the box you hear. 4 Rewrite the sentences in two ways:

making them hyperbolic and understated.
In pairs, compare your ideas.

SPEAKING | Hyperbole and understatement
1 It's hot today.

Hy_perbole It must be the hottest day in history.

Using extreme numbers/amounts (hyperbole)

[ I've spent about a million years wearing It's not exactly cold today, is it?
school uniform. (understatement)

[ This thick jacket weighs a ton!
[ I've been there tons of times!
1 It cost my parents a small fortune.

2 The lake is deep.
3 Itwas a bad idea to say that.
4 He knows a lot about science.

Using extreme adjectives 5 The food is burnt.

O gigantic (rather than big) 6 | live a long way away.

[0 ancient (rather than old) 7 She has a lot of friends.

[ ravenous (rather than hungry) 8 You shouldn't eat cake for breakfast.

[0 soaked (rather than wet) ) ] _

O incinerated (ratherthan burnt) 5 Inpairs, make a list of some of the things

that are allowed or not allowed in the

Using superlatives situations in the box.

[ the tiniest diamond you've ever seen

atyour school or college intraffic

Using the word literally (when something atthe airport in a football match
isn't true) inyour home
1 It's literally the most ridiculous thing I've

ever heard! 6 In pairs, talk about the following

questions. Try to emphasise your points

Understatement using hyperbole or understatement.
Using ‘softeners’ 1 Why exactly is itimportant to follow the
1 a bit/slightly/kind of/rather ... rulesinthe situations in Exercise 5?
Using phrases with not/no 2 In which two situations given is it most

[1 not exactly/terribly/entirely important to follow the rules? Say why.

] not the most/not the ... -est
[0 no big deal

] 1 can use hyperboles and understatements when talking about rules. 29



LESSON 4A READING AND VOCABULARY

1 In pairs, put the words and phrases from
the box into two categories: sociable (A) or
solitary (B).

O aloner [ asocial butterfly
O ateam player [ antisocial
[0 enjoying your own company
O extrovert [J gregarious

O introspective [J outgoing
O reserved [ self-sufficient
O stand-offish

2 Read an extract from Is there such a thing
as having too many friends? and discuss the
questions.

1 Isthe extract mostly for or against having
friends?

2 Which words from Exercise 1 would
describe someone who has a lot of friends?

3 In pairs, make a list of arguments in favour
of being a loner. Then read the blog post
What's wrong with being a loner? and
compare it with yourideas.

4 Now complete the summaries with
information from the texts.

1

Society frequently tells us that those with a
large social circle are? than those
who spend most of their time alone. Yet
these relationships fall into three categories:
2 ,work or classmates, and casual
acquaintances. But are all these relationships
something we 3 ?There are those
who would say that we are * and
need others for ourwell-being, particularly
as many of us interact mainly through
technology rather than in-person these days.
It's clear that being with others is good for
people'ss . Infact, research shows
that the effect of a happy social occasion has
positive physical benefits ¢ .Soit's
difficult to argue that having many friends
doesn'tadd toour? as aresult

of the happiness we feel when we're with
them.

30 11 can compare different styles of texts.

5

2

Il wouldn't say thatI'm 8 .l like

to socialise, but I'm perfectly happy alone.

It can feel as though everyone wants to
appeartobe? .However, it's been
shown that introversion is a common traitin
10 ,and introverted managers are
often better able to 1* feedback
from employees. There are also animals who
need alone time, but like their introverted
human counterparts, the connections that
they make with others endure for longer and
tend to be quite 12 .While being
alone isn't the same as being lonely, research
shows that being on your own means you're
more likely to suffer from health problems.
There's room for all kinds of personalities.

In pairs, discuss the following questions
about the texts.

1 Was the first text arguing for or against
spending time with other people? How do
you know?

2 Was the second text arguing for or against
spending time with other people? How do
you know?

3 What did you think about how each text
was organised? Was it clear? Why/Why
not?

6 REFLECT | Society What does friendship
mean to you? What do you value most

in a friend? For example, Which is more
important to you: having a loyal friend, or
having a kind, caring friend?
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Is there such a
thing as having

Time and time again we are told that having friends brings
positivity to a person's life and that the more we have, the
happier we will be. But is there such a thing as having too

many friends?

A person can have many different types of friends. You can

have really good friends who are honest, caring and great

at giving advice. Then there are friends that are classmates

or colleagues who you only really see in school or at work.

You also have the people you see atthe gym orinthe local .5
coffee shop: acquaintances. Do we really need all of these
peoplein our lives?

Well, | would say yes. Humans are social beings, and having
many friends can put a smile on our faces when we need
cheering up. Many of us spend too much time looking at 30
computer or phone screens. Having a real person to look at
and talk to can make all our worries disappear.

Socialising is also a great thing, especially after a long and
difficult week, or if you're just feeling a little bit lonely on a
random Tuesday evening. I'm not saying you need to be out 35
with friends every day, but being sociable and gregarious is

too many friends?

Socialising can boost our mood and reduce
stress. In fact, research suggests that the
endorphins released during positive
interactions can imitate a physical response
similar to exercising. No, not the sweating
profusely part, the relaxed and less anxious
part. Socialising is also said to improve a
person's quality of life and well-being due to
the happiness and contentment that you feel
when you're with your friends. So, there you
have it, havingfriends is the best thing in the
world, oris it?

Well, maybe there isn't such a thing as having
too many friends after all? But as we all know,
there are two sides to every coin and enjoying

definitely advantageous for our minds and bodies.

BWhat’s wrong with

like nothing better than curling up with a
I book and not having to make the effort

to engage in small talk. It's not that I'm
antisocial, | do get a kick out of seeing friends,
but I'd be just fine stranded on a desert island.
Sociability is very highly prized in our society
and sometimes it seems as if everyone wants
to be seen as outgoing and gregarious.
Think about all those group photos that
get posted online. But research shows that
being an extrovert may actually be overrated.

Apparently, one of the key personality
features of highly artistic people is a lack of
interest in socialising. Who knew, right? It
may be that artists need the time alone to
reflect introspectively on their experiences,
and to learn about their inner world, before
transforming this into art.

Another study found that managers who were
more introverted were actually highly effective
when managing more vivacious employees
because they were more likely to listen to what
their employees were telling them. So, loners
can be good team players, just not in the way

your own company can have its benefits ...

being a loner?

you might have been expecting.

There is also plenty of evidence from the
natural world that you don’t have to enjoy
going round in a pack to thrive, or even
survive. Take the Laysan albatross, for
example. When these birds fly for the first
time, they head off out to sea alone where
they will stay for the next three to five years.
They're not completely stand-offish though.
Eventually, something tells them that it's
time to find a partner for life, even if they
only actually meet up once a year. In human
terms, introverts may spend a lot of time
alone, but their relationships tend to be
much more deep-rooted, and more enduring.

Of course, choosing to be a bit of a loner

isn't the same thing at all as being lonely.

We need connections with others, even if we
also like our own space. Research in the UK
found that loneliness and prolonged solitude
can exacerbate the risk of developing serious
health issues. Being with others can also
improve our immune system. The world needs

all different kinds of people.

31
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LESSON5A GRAMMAR

1 Wwhat connotations do you have when
you look at the groups of animals in the
photos?

Articles

2 Complete the sentences with the or no

article (g).

1 Maha Al-Bargouthi, whowas ___ first
Jordanianto win a gold medalat
Paralympics, was bornin___ Amman.

2 _ BurjKhalifa, whichiscurrently
tallest buildingin ___ world, was
constructed during___ 2000s.

3 besttimetovisit___ AlAinin___ UAE

isduring____ winter months whenitis

cooler.

4 | was just looking at photos of my ____ trip
to__ Jordan.Ithink __ mostinteresting
partof ___ trip wasvisiting___ Dead Sea.

3 Read the rules for using the definite article
the.Tick the rule if it is used in Exercise 2
and write the number of the sentence
where it is used.

The definite article is used when the topicis
known. It can be known because:

a ithas been mentioned before. O

b itisunique.O

¢ itis asuperlative (which makes it unique).

O

d it's talking about one of a pair of
comparatives. [J

e itisa geographical name for certain
countries, bodies of water or mountains.
O

f we are talking about a group, class or
species. O

g itisan ordinal number (e.q., first, second,
etc.). O

h It's a period of time, such as decades or
seasons. O

Grammar Reference > page 71

4 In pairs, explain the differences between
the underlined parts of the sentences.

1 a The orang-utan is the most solitary of

the great apes.
b An orang-utan had been killed by
poachers.
Sentence a is talking about the species as a
whole, whereas sentence b is talking about
an individual orang-utan.
2 a Unlike most species of deer, the moose
does not form a herd.
b The herd of deer at Belton Park has been
there for over 300 years.
3 a | had never seen a sand cat before in the
wild.
b The sand cat came close to me, but
didn't see me.
4 a Wolves are highly social animals that
live in packs.
b The alpha wolves in the pack decide
when they will travel and hunt.
5 a Mountain gazelles are generally active
inthe early morning and around sunset.
b The male mountain gazelle uses calls to
communicate threats or signs of danger
to other gazelles.
6 a An adult male polar bear weighs around
350-700 kilograms.
b I saw a polar bear running towards me
and screamed.
7 a The last known white rhinos are both
female.
b The species is therefore considered
extinct.
8 a He was attacked by a hippo and ended
up in hospital.
b Afriend of the man, who works in the
hospital, said his condition was stable.




5 Complete the text with a/an, the or no article
(o). In pairs, explain your choices, using the
rules from Exercises 2 and 3.

Why do we
follow the crowd?

! Human beings are social creatures. On
average, we spend around 75 percent of our
waking time in direct communication with
other people, and very often we are indeed
influenced by what 2 others think, especially
by what those around us think.

If we already hold > strong opinions,
listening to others who think differently may
make no difference. But *  research does
show that when we are surrounded by people
who think *__same as us, but more strongly,
our own views will become more forceful, and
we may feel more entitled to act on them. This
is how ¢ crowds can have their emotions

manipulated. o

We may also feel that what others do gives
us ‘permission’ to do the same. In one
experiment, ?  psychologist compared
people’s behaviour in 8 __national parkin®
USA, on two different trails. On one trail, there
was Lksign asking people not to take pieces
of ancient petrified wood home, explaining that
14 tonnes were taken each year by walkers.
On the other trail there was no such sign. You
might imagine that ** ___sign which asked
people not to take the wood would have a
positive impact, but in fact, the opposite
happened. People on *2___trail which had the
sign took ** _largest amount because they
reasoned that it couldn’t be that bad if lots of
other people were doing it too.

6 Study Watch Out! In pairs, find more
examples of fixed phrases using the in
the texts in Lesson 4A.

WATCH oUuT!

Many fixed phrases and expressions use
the definite article the. Try to notice the

use of articles in such phrases and learn
them as ‘chunks’, e.q.,

do the same thing

be a pain in the neck

be under the impression
For the record, ...
onthewayto...

7 SPEAKING Work in pairs. Think about a
situation when following the crowd
may have good or bad consequences.
For example, rescuing someone in
danger. Prepare to talk for 1-2 minutes
about your chosen situation and what
happened. Listen to your partner and
make a note of how they use articles.
At the end, give them feedback both on
the content of what they said and any
correct orincorrect use of articles that
you noticed.

Now go to Workbook page 23 for the next lesson.

[1 1 can use articles to express different meanings. 33
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LESSON 6A WRITING | An opinion essay

1 REFLECT | Values In pairs, discuss
the questions.

1 Look atthe opinions in photos
A-C. Do you think these represent
traditional or modern values?
Say why,.

2 Do you thinkyourvalues are
traditional or more modern?
Say why.

3 What do you think are the
positive and negative aspects
of traditional or more modern
values?

2 Read the Writing task. In pairs,
come up with at least three ways
in which people might think
traditional values can be helpfulin
modern life.

Young people often look back
to the traditional values of their
parents or grandparents to help
them in navigating modern
life. Write an essay in which
you will present your opinions
on this subject, referring to

the importance of the family,
having a strong work ethic,
neighbourliness, etc.

3 Read the essay on page 35 written
for the task in Exercise 2. Does
the student mention any of your
ideas?

4 Study Active Writing. Then complete it with examples

of formal language from the essay.

ACTIVE WRITING | Using a formal register in essays

As a type of academic writing, essays should generally
use a formal register. See the comparisons below. When
you write an essay:

e don't use contractions or abbreviations.

informal: However, it's no longer common for people ...
formal:?

e don't use colloquialisms.
informal: Their families would live in each other's pockets.
formal: 2

e be objective.
informal: I think traditional values are important in
Jordan.
formal: 3

e use more formal vocabulary choices.
informal: Obviously, the world is changing very fast.
formal: #

e Use more complex sentences, rather than always
joining clauses with and, but or so.
informal: Working hard is important in the modern
world, but we may work different hours or online in
different places.
formal: 5

Find other examples of formal language in the essay.
Compare in pairs and rewrite them in more informal
language.

Read the Writing task and make notes to support
your opinion. In pairs, compare your ideas.

In some families, children are expected to follow
certain rules given by their parents very strictly,
whereas in other families they are perhaps given
too much freedom. Write an essay in which

you will present your opinions on this subject,
referring to:

e the impact of following rules (or not) on the
children themselves.

e the impact on society as a whole.

e any ways in which you feel society's attitude
towards children's behaviour has changed.

WRITING TASK Write an essay for the task in Exercise 6.

Remember to use formal language conventions and
complex sentences where appropriate.

Use the Graphic Organiser to help you plan your
writing.



‘Everyone has the right to
make a career for themselves

are TRA

DITIONAL
VALUES HELPFUL

N NAVIGATING MODERN LIFE?

Without doubt, the world is changing very rapidly, "’““‘/\ :

and, as society changes, we may ask ourselves just
how relevant traditional values are in our modern
world.

For example, many older people would say that
you should always put your family first, and prioritise
their needs over anything else. However, in some
places in Europe, it is no longer common for people
to live with their extended family.

In fact, around a third of households in Europe
contain just one person, meaning that people have
had to become more self-sufficient. People also
often have to move some distance from their family
in order to get work or progress their careers. This
makes it inevitable that they will not be in a position
to give the care and support that might be possible
if they were all living together, in a more traditional
way.

Similarly, many people in Europe do not know their
neighbours in the way they used to. Whereas in the
past people might stay in the same village all their
lives, and their families would know each other well,
nowadays people move around more. In addition,
most people are out at work all day, with the result
that there is less opportunity to be neighbourly, and
people therefore tend to be more reserved with
each other.

‘People should be able to
produce their own food.’

‘The younger
generation should
take care of their
parents as they age.’

-

Having said all this, traditional values remain
extremely important in countries like Jordan. It is

still important that we do whatever we can to help
our fellow humans. And some traditional values
remain as important as they ever were. For example,
working hard is no less necessary in the modern
world, even if we may work different hours, or online
rather than in an office. In fact, those who work

at home may be more available to help out with

the care of very young or old family members, for
example.

In conclusion, while our circumstances may change,
our basic moral code should not. Caring for others
and having values that we endeavour to live by
should never be regarded as old-fashioned.

L1 1 can write an opinion essay. 35



*FOOD FOR THOUGHT

My class decided pretty quickly to do something
for Ramadan to help less fortunate people in
Irbid, and we had the idea that we wanted to
create a place where people could eat desserts
for free. | wanted to make knafeh, but everyone
had different ideas, and we were all trying

to persuade everyone else of how good we

each were at cooking different desserts. To be
honest, we wasted a lot of time arguing about
it so no wonder no one could hear what Noura
was trying to say. When | took in what it was, |
got everyone else to listen.

The point she was making was that if we really
wanted to help people who needed food, it
would be better to make pilaf because it’'s a

rice dish, so it’s much more filling. Knafeh and
baklava are delicious, but you can only eat
alittle as they’re very sweet. With pilaf, we
would be able to make a huge pan of it and keep
adding to it as more people came.

We all instantly recognised that it was a much
better idea, and so that’s what we did. And now,
we’ve got other people involved and we’ve set
up three other places around the city to give out
food. So far, we’ve served over 1,000 people.
It’s amazing to know that our social action
project had such an impact!

1 In pairs, read the quotes and explain what
they mean. Which is your favourite quote?
Say why.

Talent wins games, but teamwork
and intelligence win championships.
Michael Jordan

The nicest thing about teamwork is that
you always have others on your side.
Margaret Carty

ART FORCHARITY

We really wanted to do something a bit
different and perhaps more creative. We
already knew that quite a few of us were
artistic, so | suggested that perhaps we
could make some artwork about our YES
experience and have an exhibition where we
would sell our work for charity.

Everyone was really enthusiastic about the
idea, but we did have some issues trying

to sort out who should do what. Several
people wanted to be in charge of putting
the exhibition together, although no one
actually knew much about the process of
doing this.

Eventually, we managed to agree on
everyone’s roles, and l volunteered and was
put in charge. I figured it could be a useful
skill to put on my CV. | found someone from
the local art college to help me, and they let
us use their art studio for free.

It wasn’t the easiest project to work on, but
when we had finally completed it, there was
an enormous sense of satisfaction. It wasn’t
the best art ever made, but we did manage to
sell almost everything and raised quite a lot
of money for a children’s charity.

2 (@ 8.9 Listento Barbara, a YES
(Youth Engagement Society)
team leader talking about the
organisation she is part of and
answer the FAQs about YES.

YOUTH ENGAGEMENT
SQUAD

Got a question? Get your answer.

1 What is YES?

2 Who will | be with?

3 What happens in each week?

4 What is a social action project?

5 What happens after the programme?




3 Work in pairs. Read two forum entries 5 Do the task below.
(A-B) from teenagers who took partin the .
YES. What did each of them take away from & LIFE SKILLS | Project
their experience? Which of the projects Work in groups of four. Prepare for a

appeals to you most/least? Say why. discussion to plan a social action project

. . . together. Before you start, choose roles for the
4 it—lzd\Yv:’:‘hetz:(issllx(igsigz:((earrl(ijsgsatggrt#;stips discussion, e.g. who will take notes, who will
match both texts. Which of these skills did keeptime, who will make sure everyone gets

a chance to speak.
each person demonstrate? . P : :
Questions for discussion:

_ e What cause will you choose to help? Think

1 O Always listen to what others have to say aboutwhat causes are important to you.
and respect their viewpoints. Wha_t charities do you sgpport? Are there
2 [0 Make sure you are clear about your role, any issues or problems in your local area
and that this is suited to your skills and thatyou could help with?
experience. e Clarify your goal. Sum up the purpose of
3 [ Be reliable and take responsibility for the projectin one sentence.
your partin the team effort. e How will you know you have been
& [ Communicate with other team members, successful? Summarise the outcome(s) you
and make sure everyone is on the same hope for.
page. e Decide who is going to do what, and
5 [ Beflexible and willing to try something when.
new. e \What equipment or help does each of you
6 [1Rememberthat good teamwork is about need?
the success of the team. e Decide when you will meet again.

e Finally, discuss how well you worked as a
team during the discussion. Did you follow
the tips from the Life Skills box? How could
you work (even) better together going
forward with this project?
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VOCABULARY Expressions and adjectives related to illusion, surprise and incredulity,
word families, adjective-noun collocations, collocations related to science

GRAMMAR Uses of will and would

LISTENING Fact or opinion - understanding implication

SPEAKING Making speculations about the past, present and future

WRITING A proposal

VIEWING AND PRESENTING Evaluating performances, developing imagination, describing dreams

LESSON 1A VOCABULARY AND SPEAKING

mpetEE 1 @ 9.1 Listen to people talking

: about their experiences and
match speakers 1-4 with photos
A-D.
Speaker:10 20 30 40O

2 (@ 9.1 Listen again. Match speakers 1-4
with sentences a-f. There are two extra
options.

The speaker mentions ...
a [ thetime devoted to the preparation of
the trick.

b O how disappointing the illusion would
be if we accepted it wasn't real.

¢ O how anillusion was created from a
simple object.
d 0 an example of a childhood experience.

e [ thereactions of other people as well as
his/her own.

f O his/herbroad knowledge of the subject
of illusion.

Adjectives to describe disbelief and surprise
3 Write the adjectives in the box next to their
meanings 1-3.

baffling breathtaking electrifying
heart-stopping mesmerising
mind-boggling mystifying riveting

1 You can't explain or believe it.

/ /
2 You can't look away. /
3 You can't move; very exciting.

/ /




| SO R

4 @ 9.1 Look at Exercise 3 and tick the
adjectives in the box the speakers used in
their descriptions. Listen again and check.
Then complete the sentences below with
the words from the box.

1 Whenever | see illusions like this, it's
completely
2 The effect was completely

3 Atthat age, the appearance of the building
was completely

Expressions related to disbelief and surprise

5 Complete the highlighted expressions with
the words from the box.

aback against beats belief blew
bowled heads something pulled taken

A Itwasimpossible to work out how the
illusion worked. It had everyone scratching
their?

B Thejuglooked asthough it were
suspended in midair. It 2 me how
itdidn't fall down and smash into pieces. It
seemedto go 3 allthe rules of

gravity!

C The performance was spectacular.
It* me over - | was completely
B in by the clever illusions.

D Those weird mirrors at the show were
really incredible! Seeing yourself a completely
different shape was® else, mind-
boggling and rather disconcerting.

E The artist had made the ground look like
you could fall through it! We had no idea how
he? it off!

F |saw a photo of a house once that
completely defied 8 . It looked
transparent. It was all done with mirrors, but
fora moment | was really taken ® y
thinking the house was invisible!

G Inthefilm, there's a scene where
the whole city seems to fold up.
It completely 0 me away!

Word families

6 Study Active Vocabulary. Then complete the
article with words formed from the words
in bold.

ACTIVE VOCABULARY | Word families

Recording word families is a way of building
vocabulary, but remember that sometimes the
basic root of a word family can produce two or
more words of the same class, adjectives and
nouns, with differing meanings, e.g. deceive -
deceptive - deceitful

WOU faé
BELIEVE"
Most of us have grown so used to films that

feature incredible special effects that we
have almost become blasé about it. Some of

the techniques seem? (DECEIVE)
easy. But, in order for each special effect to
be 2 (BELIEVE), a whole range

of creative artists needs to be involved.
There is a general 3 (ASSUME)
that everything is in the hands of computer
animators, but nothing could be further from
the truth. Yes, computers are essential in
creating apparently * (EXPLAIN)
scenes, but many imaginative old-school
tricks are still employed in the

5 (DECEIVE). Among these are
the model makers who fashion miniatures
which can be computer scanned, make-up
artists, who spend an ¢ (IMAGINE)
amount of time building faces and masks
that are 7 (CONVINCE), and
animatronics experts who design and build
mechanical robots. We know that the worlds
created are @ (ILLUSION), but we
are in the hands of masters, and their aim is
to make us trust the truth of these alternative
9 (REALITY).

Now go to Workbook page 28 for the next lesson.

[ 1 can use adjectives and expressions to describe disbelief and surprise.
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LESSON 2A GRAMMAR

Uses of will

1 Read an online article about method
acting. Choose the correct forms to
complete the text. Then summariseitin
two sentences.

grgell 2 @ 9.2 Listento aradio interview
with the wife of an actor and

- answer the questions.

1 How does the actor prepare for a role?

2 What impact does the preparation have on
home life?

3 What happened last year? Say why.

3 Add examples a-f from the interview to the

different uses of will in 1-6.

a He'll research his character thoroughly.

b He will bring his character home with him.

¢ Ifhe will keep accepting the sorts of parts
he does, ...

d That quote will be from a director of the
play.

e He won't discuss new projects in the early
stages.

f He'lladopt unusual habits.

1 Certainty
It's seven o'clock. They'll be at the theatre
by now.
O

2 Typical behaviour
Every evening, he'll shut himself into his
study and spend an hour going over his
lines.
O

3 Behaviour that is surprising
He will leave his books all over the floor
after he's been trying to find something.
O

4 Insistence
He will take on these difficult roles.
O

5 Insistence as part of a conditional
If he will come home late, what can he
expect?
O

6 Replaces refuse in the present tense
He won't accept any advice on the matter.

O

Grammar Reference > page 72

WHAT'S THE METHOD?

In reviews of upcoming TV programmes over
the next few years, it's highly likely that

you Yl hear / are hearing the term ‘'method
acting’ bandied about in connection with
some big-name actors. But just what does it
mean and how recent an acting technique is
this? The truth is that the term 2will mean /
will have meant different things to different
people, but it basically goes back to a
Russian director, Konstantin Stanislavski,
who developed the idea that an actor should
really 'live’ a part and get completely inside
the character, rather than impose emotions
superficially. You *ll see / ‘ll have seen recent
dramatic reports of actors insisting on
maintaining their character off-screen as
well as on. This is something we'll “probably
be seeing / have been seeing a lot more of,

as articles about the lengths that actors

will go to in order to ‘inhabit’ a role can
make extremely good publicity fora TV
programme in an increasingly competitive
market.




Will vs would

4 Study Watch Out! In pairs, look at the
different uses of will in Exercise 3 and
decide in which examples will could be
replaced by would to talk about the past.

He will take on these difficult roles. =
He would take on those difficult roles.

WATCH OoUT!

e As many of the uses of will presented
in Exercise 3 express the attitude of the
speaker, itis more common to find them
referring to someone else and not the
speaker himself/herself, e.q.,
He will scroll through messages when I'm
trying to talk to him.

e Sometimes, we use would to soften or
distance a statement, opinion or hope,
e.q., That would be my responsibility.
Compare: Thatis my responsibility ...
| would think that he'll get an award.
Compare: | think that he'll ...

Grammar Reference > page 72

5 Rewrite these sentences using will or
would.

1 Harry's bound to be exhausted because he
works so hard.
If

2 My hope is for Darcy to get into drama
school this autumn.
I

3 I'm sure they're at the restaurant now.
They

&4 Lauren refuses to have fresh flowers
backstage.
Lauren

5 Before the play, she always walks up and
down the corridor repeating her lines.
She

6 That's my signature on the programme.
That

7 | know he's waiting in the wings just about
to go on stage at this moment.
He :
8 | used to call my grandmother every night

at 9 to wish her good night.
I

@ 9.3 PRONUNCIATION Using
word stress, we can change

a statement of factinto an
expression of irritation. Listen
to the sentences from Exercise 4. Decide
which of them express a fact (F) and which
express irritation (1). In pairs, discuss what
makes the difference.

1 [ He will bring his character home with
him!

2 O He'lladopt unusual habits and stay up
all night sometimes!

3 O He would say that!

4 [J Rowan would be out of the house 18
hours a day training.

@ 9.4 Read the sentences so
that they express a fact, and then
read again to express irritation.
Listen and check.

1 He would / ‘d get up at 5.30 every
morning during a film shoot, but it wasn't
necessary.

2 He will / ‘ll wear his stage costume at
home for days before a performance.

3 She would / ‘d make me practise her lines
with her.

SPEAKING In pairs, tell your partner about ...

1 an actoryou really like whose
performances are very convincing, and
how he/she makes them so realistic.

2 aTVprogramme you would never miss
when you were a child. Say why.

3 something that annoys you about the way
a certain actor performs. Say why.

Now go to Workbook page 30 for the next lesson.

11 can use will and would to express attitude.
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LESSON 3A SPEAKING

1 Read the definitions. How might having
these conditions affect a person’s life?

hyperphantasia (n) - a condition where
some people experience extreme mental
imagery, visualising images, smells,
sounds, etc.

aphantasia (n) - a condition where some

people cannot voluntarily visualise images.

yse@m 2 @ 9.5 Listen to two friends

3 talking about aphantasia and
hyperphantasia and answer the
questions.

1 What examples of having aphantasia and
hyperphantasia do they mention?

2 Whatisthe woman's problem and how
might she solve it?

3 Do you think the solution will work? Say
why.

3 @ 9.6 Complete the sentences the

aE  speakers use to make speculations
¢ with 1-3 words in each gap. Listen

FxEgE  and check.

1I'm that it
sorts of aspects of their lives.

2| thatif he's always had this
problem, he to live with it.

3 That's what artists have,
wouldn't you say?

4 |t that a picture just pops into
their brain.

51 that

affect all

work.

4 Study the Speaking box. Then, in pairs, use
the correct phrases to speculate about ...

1 the past (e.qg. the reasons why your friend
did not come to your family party).

2 the present (e.g. what some of your
friends and family are doing now).

3 the future (e.q. results of a testyou are
waiting for).

] 1can make speculations about the past, present and future.

SPEAKING | Making speculations about the
past, present and future

The phrases we use for speculating can usually
be used for the past, present and future, with
the appropriate grammatical changes.

It might involve / have involved imagining ...
She must be / have been extremely busy ...
It can't make / have made things any worse ...
| would imagine they'll decide to / they have
decided to ...

There's always the chance thatthey'll / they
have ...

It's highly likely that they'll / they've ...

They may well decide / have decided that ...
I'd say it's pretty certain that they'll / they
have ...

It's my quess that they'll / they have ...

It could be / have been that ...

I'm guessing they must put / have putyou
in...

It could well be / have been out of his
control ...

My gut feeling is that ...

| presume that would involve ...

5 Wworkin pairs. Look at the two photos below
showing difficult situations. Speculate on
what might be happening, what might have
led to these situations and what might be
done to solve the problems. More photos for
making speculations - Student A, go to page
75; Student B, go to page 76.

6 In pairs, discuss the questions.

1 How could social media be used
to help people with aphantasia or
hyperphantasia?

2 What do you think is the best way to develop
a child'simagination? Should this be the role
of a parent or a teacher? Say why.




LESSON 4A LISTENING AND VOCABULARY

1 @ 9.7 Listento asleep expert Professor
:-.-':-.- Wilson talking about dreams on a

4%t radio programme and answer the

e questions.

1 Whatis known and what is thought about
sleep dreaming?

2 What is exciting about a recent
breakthrough?

2 CRITICAL THINKING Read the extract from
the recording. Is it a fact, an opinion, or
both? Say why.

DOES EVERYONE DREAM?

Many people will insist that they do not
dream, but this is probably because they
have no memory of what happens during a
particular stage of sleep. Research has shown
us that dreaming is definitely an essential part
of our nightly recuperation programme.

3 Based on the information from the
recording, do these statements express
an opinion (0) or a fact (F)? How did you
decide?

1 [ Sleepis essential for our health.

2 O Wedream in order for our brains to
process memaories.

3 [ Lucid dreamers are in a real dreaming
state.

4 [ Lucid dreamers can direct the content of
their dreams.

4 @ 9.8 Listento people talking about what
ST (E] they felt about their recurring
g dreams. Match speakers 1-5 with

sentences a-g. There are two extra

options.

Speaker: 1]

The speakerfelt ...

a worried by the repetition of a certain
dream.

b intrigued by the way experiences are
linked in a dream.

¢ confused by his/her dreams’ connection
with the past.

d concerned that he/she might not geta
certain type of dream again.

e sad that he/she doesn't get a certain type
of dream anymore.

f scared of getting locked in one of his/her
dreams.

21 300 &40 50

g fascinated by what his/her dreams reveal
about his/her emotions.

5 @ 9.8 Listen again and match speakers

1-5 with reasons for having the dream a-h.

There are three extra reasons.
Speaker: 1101 20 30 &40

a eating something e illness
b an argument f acomment
¢ choice of bedtime g exhaustion

d deadline h a pre-sleeping
pressures activity

6 Complete the adjective-noun collocations
with the adjectives from the box. Can you

identify with any of the statements? Talk to

your partner about it.

50

broken graphic light deep
vivid

recurring

1 Whenit's unbearably warm at night,
| often get a night's sleep.

2 | used to getvery
| was a child, but | don't so much now.

3 One of my friends always gives us

a description of his dreams the
following morning, which is pretty boring!

4 |t's hard to wake me up whenI'min
sleep .

5 I'm quite a sleeper and | wake
up at the smallest noise.

6 My dreams are definitely
anxiety-based. They tend to repeat until
| have completed the task in my waking
life.

7 Work in pairs. Tell your partner a dream you

have had (real or invented). Your partner

has to guess whether it is true or not. Share

the best dreams with the class.

Now go to Workbook page 32 for the next lesson.

1 1 can tell the difference between a fact and an opinion.

dreams when
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aradio interview and answer the
questions.

1 Why are opticalillusions popular?
2 Describe what the Wave is.

Read four comments A-Dona TV
documentary about natural optical
illusions. Which optical illusions and places
are mentioned in the comments?

Read the comments again and match
questions 1-4 with commenters A-D.

Which commenter ...

1 [0 doesn't agree with commenter B about
how reliable the people speaking in the
documentary were?

2 [ feltthey didn't learn anything new from
the documentary?

3 [ doesn't expect their partnerto see a
particularillusion?

4 [1 has made a point of seeing natural
illusions for themselves?

5 O gave areason for the documentary's
popularity?

Complete the sentences with the
highlighted adjectives from the comments.

1 The opticalillusions raise some
questions which have puzzled people for
generations.

2 The company is highly and
can always be trusted to provide quality
service at a good price.

3 | thought his theory was quite
and didn't make any sense at all.

4 They came up'with an planto
keep their Mum's birthday party a secret
from her.

5 Jamalis quite sensible with his money and

to spend it on unnecessarily
expensive items.

6 Thisbook I'm reading atthe moment is
really and | can't put it down for
long!

7 He thinks he knows everything and can
be incredibly when he talks to
people.

5

7

LESSON 5A READING AND VOCABULARY

8 | thought this cake was going to be delicious,
but it left me feeling quite
I wouldn't choose it again.

Complete the collocations with the verbs
from the box.

disregard have
ridicule

lay make open

1 The company needs to
to rest the rumours about the new policies.

2 People needto an open mind
about the value of further research into
the issue.

3 The police are planning to
an investigation into the reports.

4 No one can «_the possibility that
the evidence was faked.

5 It'svery rudeto someone's
ideas even if you disagree with them.

6 The newspapers detailed
mention of the claims made by several
witnesses in the case.

Choose the correct alternatives to complete
the collocations with the verb raise.

1 The investigation raised questions /
discussions about the authenticity of the
reports.

2 Celebrities do a lot of work in raising
knowledge / awareness of many world
health issues.

3 The teacher raised confusion / doubts
about some of her students’ readiness to
take the exam.

4 The choice of recipient for the science
award raised a few hairs / eyebrows as it
was completely unexpected.

5 Therecent progress in developing new
antibiotics has raised hopes / dreams that
current medications will be replaced soon.

6 The speaker had to raise his words / voice
to be heard over the crowd.

SPEAKING In pairs, talk about ...
1 atime whenyou had to raise your voice
recently.

2 something you would like to raise public
awareness of.

1 1 can identify specific details in a comment and talk about unexplained events.




Solving the Mystery .
of Nature’s lllusions

=] 71‘.‘ @ 9.15 The documentary on natural optical illusions was shown last Monday and
’}L{@’ provoked some different reactions. Our comments page today features some
T of them. Who do you agree with?
A Issa008 C samia2532
| have to say that | thought the documentary There was a lot of hype about this
was far more intriguing than | was expecting documentary in the media using words like
it to be. I've had an interest in natural illusions ‘exciting’ and ‘revealing, and so it's really no
for so long, that | feel as though I've seen 35 surprise that the viewing figures showed
5 most of them, but | still found the documentary that vast numbers of people watched it. |
fasci_nating. | love how_optical illusions can be think a lot of people are really interested in
so different. My favourites are when your eyes optical illusions. However, it left me feeling
are tricked into seeing something that’s not underwhelmed. As they had chosen the most

there, like when you place a stick in the water, 4, famous ones, I'd already seen them numerous
10 and it looks like it is bending. The documentary times. | mean, who hasn't seen the Northern

had some great examples of those, such as Lights in Iceland by now? | also felt that the
the salt flats in Bolivia where the ground looks elaborate explanations about how the illusions
like an enormous mirror. I'd love to go and see worked were a little patronising and treated
it for myself with my wife, but she can be quite 45 the audience as if they were children. With the
15 reluctant to travel so far from home. dramatic music and a presenter who seemed
to act as though he was the most important
B Kamal_79 _ part of the programme, they managed to make
| thought the documentary was quite the illusions less interesting somehow.
informative about how the natural illusions can
happen and it did give me some information D JameelaB2B
that | wasn't aware of from reputable sources, 5o | only really started watching this because
20 such as scientists and geologists. As a fan of my daughter was watching it. | had no idea
natural illusions, I've spent a good amount of most of these places existed, so | found it a lot
time reading about them and visiting the ones more compelling than | thought it would be. |
that I've been able to get to, so | know a fair know the people explaining how the illusions
amount about the subject. However, I did feel 55 happened were meant to be experts, but
25 that they could have used better examples honestly, | found some of their explanations a
sometimes than the ones included in the bit far-fetched. | mean, how much can we really
documentary. For example, I'd love to have know about these natural wonders? Other
seen the underwater waterfall in Mauritius than that, though, | thought it was fascinating.
which | think'is one of the most mind-boggling ¢ | particularly loved the mirages in Wadi Rum
30 illusions in the world. So, in that respect, | think in southern Jordan. It made me want to watch

the documentary could have been better. more documentaries in the future.




LESSON 6A WRITING | A proposal

pgem 1 @ 9.16 Listen to a student
Lyl talking about the college

i photography club. What

problems is the club facing?

2 Read the Writing task and model answer
on page 47.Which points made by the
speaker in Exercise 1 are mentioned?

3 Study the Writing box. Has the writer of the
proposal followed all the advice? Complete
the phrases with the words from the box.

address confident consideration doubt
enable ensure key lacking maintain
priorities purpose urge

WRITING | A proposal

¢ Introducing a proposal
The aim of this proposalisto ...

The? of this proposal is to
evaluate/outline/recommend/suggest ...

e Giving information about the current

situation
One of our main 2 is ...
A3 aspect of whatwe doiis ...
Whatis“ atthe moment is....
e Recommendations and benefits
This would 3 that...
Providing additional space would
6 theissue of ...
Extra investment would 7 usto...
Thereisno? that ...
¢ Concluding
There is a real need*or ...
To® the current ... itis essential
that ...
| would you to consider ...
| feel2? that you will consider this
proposal favourably.

I'would hope that you will give this
proposal your full 12

4 In pairs, go back to the model text and find
examples for each point of the advice in
the Writing box. Find some key phrases to
add to the box.

46 | [Jlcanwrite a proposal.

5 Read the comment by a member of an

amateur dramatic society. In pairs, discuss
what else could be done to increase
membership, and why joining a drama
group might be a good idea.

Numbers down again! | think it's because

we don't put on enough plays and
people get fed up and bored. They want
to act and do stuff, don't they? Also,
we've got to advertise more — we haven't
even got a website! Such a shame.
Drama gets all sorts of different people
working together and really helps out the
shy ones. Plus, it's great for future public
speakers!

WRITING TASK Read the Writing task. Use
the ideas from the comment and your
discussion in Exercise 5 to write your
proposal for the committee.

Your amateur dramatic society needs to
attract more members. As a member of
the society you have been asked to write
a proposal for the committee. In your
proposal, you should explain why you
think membership has gone down and
make recommendations about how more
members could be attracted to the club.

@ Use the Graphic Organiser to help you 3

plan your writing. <
-
%
o



Writing task

The photography club at your school has proved very popular and the members feel that it needs
to be expanded to meet current demand. You have been asked to write a proposal for the school
headteacher. In your proposal, you should explain:

e the current situation,
e why it needs to be expanded,

e what could be done to improve the situation.

PROPOSAL FOR EXPANSION OF THE

PHOTOGRAPHY CLUB

Introduction

The purpose of this proposal is to outline

the benefits for students of the school
photography club, should it be expanded. |
shall explain how the students already benefit
from the club’s work and then outline what is
required to accommodate the higher number
of members we have.

Current situation

The photography club meets on a regular
basis to discuss, practise and share ideas. We
are also extremely lucky to have the expertise
of an experienced teacher to call on, who will
give group or individual advice on improving
techniques. In addition to this, we benefit
from occasional talks by visiting speakers and
one of our main priorities is to arrange field
trips for outdoor photography. The club is
extremely popular, and our membership has
risen dramatically over the last few months.

Needs and benefits

With such an increased number of members,
the studio we currently use is proving

far too small and we are having to limit
attendance and access to the teacher’s

_.4'

- — e
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individual advice sessions. It is important to
be able to encourage students who are not
that experienced, otherwise they may lose
their enthusiasm for the hobby. An attempt
must be made to meet.the needs of all

our members.

Recommendations
Provision of a much larger room would allow

all members to profit from meetings and talks.

As well as this, it would be extremely helpful
to have the presence of another teacher
with a detailed knowledge of photographic
techniques in order to advise members who
need help in getting started or progressing.
This additional teacher would also prove
invaluable when the club goes on field trips.

Conclusion

Some of the students will go on to have
careers in art and film-making while others
simply find it a wonderful hobby. We believe
that we should do our utmost to provide

our members with the means to further their
hobby or career ambitions. Expansion of the
club would open up opportunities to many
more students and we are confident that you

will consider this proposal favourably.
4 -

T
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VOCABULARY \Work-life balance idioms and collocations, qualities of a leader, idioms related to
working life and communication, personality adjectives

GRAMMAR Gerunds and infinitives

READING |dentifying specific detailsin an article

SPEAKING Toning language down

WRITING Areport

LISTENING Making inferences

VIEWING AND PRESENTING Important qualities of a job, the role of schools in developing leaders, honesty and tact

LESSON 1A VOCABULARY AND SPEAKING

1 SPEAKING Work in pairs. Think about the 3 Read an advert for an internship. What
last few days. What percentage of the do you think are the advantages and
time did you spend doing the things in the disadvantages of this job?

box? Do you think the balance was right?
Say why. Rank the activities in order of
importance during a typical day.

doing sports or a hobby multi-tasking e

sleeping  relaxing with friends or family Our international division in Irbid is looking

studying using social media for a content marketing intern. Full training

provided, no previous experience required.
2 SPEAKING In pairs, answer the questions. Responsibilities will include:

1 Look atthe photos. What jobs can a - supporting the Marketing Assistant
teenager get? Think about summer/part- - writing content for our website and our
time jobs, vocational training, etc. social media channels

2 What kind of job do you expect to do when - co-operating with the sales team
you leave school? How will you find it? - responding to customers’ queries
What do you think your responsibilities What we offer:

will be? What do you think you will and

won't enjoy about it? - training in different online marketing tools

- remuneration; 400 dinars a month
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Work-life balance collocations

1-8 and discuss their possible
meaning. Then listen and check.
connectivity

2 draw a line (between something)

3 juggle (all) the unremitting demands

4 strike the right balance

5 maintain a healthy work/life balance

6 strive for something

7 grasp the significance

8 pay dividends

programme and answer the
questions.
d Holly and Bradley do during their
internships and what were their duties?
2 Were they satisfied with their internships?
Say why.

Work-life balance idioms

6 @ 10.2 Listen again and complete the
sentences with the correct forms of the
verbs from the box.

call intrude learn meet(x2) sign work

1 | gotto the ropes...
2 ltreally wasn't what I'd up for.
3 Sometimes | just felt like itaday.

4 It wasthe way it on my
personal life that was the problem.
5 I know everyone is under considerable
pressure to s targets at work.
6 There were permanent staff there
their socks off trying to
. theirwork demands.

ACTIVE VOCABULARY | Register

Language registeris the level of formality that
we use when speaking or writing. The register
depends on who we are talking to, what we
are talking about, and how light-hearted or
formal we wish to sound. You will be safe
using neutral register.

Register

7 Read Active Vocabulary. Then look at the
sentences and decide what register they
are: formal (F), neutral (N) or informal (1).

1 [ Give me a call.

2 O 0Online marketing knowledge is not
required.

3 O Should you decide to continue in our
employment, we may offer you a long-
term position in the firm.

4 [1 My dad subscribes to the theory that
employees should always talk about
what's bothering them.

5 O It was the way itintruded on my
personal life that was the problem.

6 [11gottolearntheropesanditgave mea
real taste for the job.

8 SPEAKING Some people say that flexibility
of working times and places is the most
important thing to consider when looking
forajob. How far do you agree?

Now go to Workbook page 36 for the next lesson.

11 can tell the difference between formal and informal registers when talking about work.
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Fadia’s footwear

-~

Since a local enterprise competition
encouraged her to create a product,
18-year-old Fadia from Basira hasn't looked
back. The 150 JOD that was given to her

in the competition enabled her to produce
sandals made from recycled materials. Her
father let her use his workshop to try out
different designs, and her first batch brought
her a 100 JOD profit! Most entrepreneurs
tend to succeed because they follow their
instinct, like Fadia. At times, they risk losing
everything, but they fail to be deterred by
this and continue to follow their conviction.
Fadia has never stopped believing in her
dream. She envisaged producing affordable,
reasonably priced sandals that would reuse
previously discarded plastics, and she has
managed to do that. She is grateful her
parents didn’t make her follow a fixed
educational path (she decided against going
to university) and to one customer who had.
difficulty believing that Fadia, at 18, could
possibly be running her own business! |
can't help admiring Fadia’s creativity and
tenacity. She’ll go a very long way, and will
have to get used to being a very successful
businesswoman. Students (like Fadia used
to be) need encouraging to find fulfilment
that a more traditional educational path
cannot always provide.

LESSON2A GRAMMAR

1 SPEAKING In pairs, discuss the questions.

1 Who is the most successful person you
know personally? Do you admire them?
Say why.

2 What qualities does a person need to
become successful? Say why.

2 Read the text. Does Fadia have any of the
qualities you mentioned in Exercise 1?

Gerunds and infinitives

3 THINK BACK Put the underlined verbs
orverb phrases from the textin the
correct categories.

verb, e.q. appreciate / deny /
admit (to) / can't bear +
gerund

verb, e.q. choose / happen +
infinitive with to

verb, e.qg. hope / force / help
+ object + infinitive with to

verb, e.q. notice + object +
infinitive without to

Grammar Reference > page 73

4 @ 10.3 what difficulties might someone

W fm) who has become successful face?

% Listen to an entrepreneur talking
about his success to a group of
students and compare your answers.

._g:l~_i-..—,n Feas and paym
Post-production @ Edusation

Flarit




5 @ 10.4 There are various forms of both the

- gerund and the infinitive depending
on time aspect and verb pattern.
Complete the sentences with the
correct forms of the verbs in
brackets. Listen and check.

1 | was lucky (give) areasonable
amount of money by my parents.

2 Despite (work) on the film for
ages, | hadn't expected to be rewarded.

3 It was wonderful (work) on
something | loved.

4 Although I was a success, | needed
(maintain) it.

5 Iremembered (tell) once about
an author who'd said 'You're only as good
asyour last book'.

6 Most successful people will admit
(experience) self-doubt at points in their
career.

7 One temptation is to avoid
(take) risks so that you don't fail.

8 Everyone would prefer (turn
out) success after success.

9 Success needs (put) into
perspective.
10 Otherwise, you risk (remember)

for one thing only.

6 Look atthe sentences in Exercise 5 again.
Which forms:
a are gerunds or infinitives?
b are active or passive?
¢ referto atime before anothertime in the
past?

Grammar Reference > page 73

7 Read the pairs of sentences and decide if

they have the same meaning.

1 alregret to say that there is no more work
foryou.
bl regret saying that there is no more work
foryou.
2 aThe teacher wentonto tell us about the
new project.
bThe teacher went on telling us about the
new project.
3 astarting a new job means getting up
early in the morning.
bTo start a new job means getting up early
every morning for it.
4 al propose to discuss the issue with the
boss.
b | propose discussing the issue with the
boss.

Grammar Reference > page 73

In pairs, think of examples of the following

situations and talk about them.

1 Something you can't bear people doing.

2 Something you are ashamed of having
doneinvyour life so far.

3 An opportunity you were lucky to have
been given when you were younger.

& An eventyou regret attending over the last
few months.

5 A mistake you went on to make againin
recent days.

6 What trying to achieve your dream will
mean for you.

Now go to Workbook page 38 for the next lesson.

[1 1 can use gerunds and infinitives. 51
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LESSON 3A READING AND VOCABULARY

1 SPEAKING In pairs, look at the chart on the
opposite page and discuss the questions.

1 What can you notice about the top career
aspirations for young people?

2 How do they change over the years?
3 Why do you think they change?

2 Read the article and compare with your
ideas in Exercise 1.

3 Complete the sentences with 1-3 words
from the article in each gap.

1 Perhaps unsurprisingly, it's parents who
young children want to copy when it
comes to ambitions for their

2 Charactersin sometimes
provide role models for children not yet at
school.

3 At primary school, we start to see factors
such as success and play a more
significant role in the dream job.

4 However, primary schoolers' employment
goals are usually divorced from reality,
with the likelihood of them becoming an
actor or astronaut being

5 By secondary school, ideas for how to
make money have usually become more
realistic with an individual's characteristics
playing more of a role in their choices
together with their )

6 Inrecentyears, teens have been much
more likely to view making money from
the internet as increasingly

11 can identify specific details in an article.

4 Replace the underlined words and phrases

with the correct forms of their highlighted

synonyms from the article.

1 This was the job he had desired since his
youth.

2 I'd love to work at a space centre, but it's
impossible to realise.

3 Once she started working as a nurse, she
knew it was her dream profession.

4 Not many people imagine doing the same
job for life.

5 There are a lot of opportunitiesfor being
creative in this job.

Complete the sentences with the correct
prepositions from the box.

at back of to(x3)

1 I'mapt forget people's names if
I'mintroduced to too many at once.

2 You can succeed
something difficult if you really
setyourmind it

3 Watching these cartoons is really
rolling the years for me!

4 Many jobs that exist today are
destined disappear when the
roles are taken over by robots.

5 | coveted thatjob and was doing my
bestto get it so my boss was very
supportive my promotion.

REFLECT | Society In pairs, discuss the
questions.

1 Do you thinkitisimportant foryoung
people today to make early decisions on a
future career? Say why.

2 How far do your childhood aspirations
relate to your present goals? What has
influenced your choices so far?
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reams and aspirations are what fuel us when

we're young and often shape our future.
Whatever our abilities, there is always a fulfilling
career within reach, but these dreams are apt to

change at various stages of our lives.

Preschoolers often envisage their future
careers as copies of their parents, such as
a teacher or a truck driver, for example, or
perhaps as the princess or prince they see
in their storybooks. However, as they grow
older, the scope for dreaming extends too.
At primary school, children’s ambitions
tend towards the fantastic — perhaps

not quite as unrealistic as the princesses
or princes of fairytales, but actors and
athletes are high on the lists today, and
interestingly money as well as success are
prime motivators. A nine-year-old may well
covet the idea of being a famous actor
while another may set their mind on being
a proud owner of numerous aeroplanes
one day. Realistically, the chances of
achieving these aims are incredibly slim.
The probability of becoming an astronaut
(another favourite) is remarkably low as

is the possibility of winning medals at the
Olympics. But primary school is the time to
dream big and be optimistic.

Aspirations generally change at secondary
school, and the dreams become less
glamorous. Rather than taking off, dreams
of flying spaceships plummet. Possible
future careers are more informed by
someone’s personality traits, interests and
talents, and careers in science, writing,
engineering and teaching top the lists.
What is also having a considerable impact
on ambitions for this age group is the
rocketing popularity of online gaming

and social media celebrities. Vloggers,
professional gamers and game designers
are valid career options today and are
beginning to beat the more traditional
career paths teenagers used to aspire to
follow.

Bucking the trend, there is one new fantasy-
driven aspiration, probably destined to
remain a pipe dream for most, that has joined
the most popular list — and that's becoming a
45 racing car driver.
So, do let us know about any ambitions you
had when you were younger. What sparked
your interest? Did you realise your childhood
dreams? Did you find your calling? Or are you
50 still dreaming?

WHAT DO KIDS TODAY WANT TO BE?

Top career aspirations for young people today by age group.

Age
1-3

4-7

8-11

12-14

15-17

18 or older

Job

ballerina
classical musician
doctor
astronaut

veterinarian

doctor

scientist

veterinarian

artist

doctor
engineer
scientist  91% |

engineer - 12.5% |
teacher | 10.7% |

actor - 7.1% |

teacher | 12.4% |
writer/author | 7.8% |

doctor - 1% |

53



LESSON 4A LISTENING AND VOCABULARY

1

3

SPEAKING Look at the list of best qualities
of a leader in the box. In pairs, discuss why
you think a leader needs to have these
qualities. What other features would you
add to the box?

4 @ 10.7 Complete the extracts

committed confident decisive emphatic
optimistic problem solver self-aware
upfront

@ 10.6 Listen to a radio interview with a
e manager talking about his job.
s=7m» Which qualities of a good leader
@53k from Exercise 1 does he mention?

@ 10.6 Listen again. Decide if the
sentences are true (T) or false (F).

1 Lewis always wanted to be in a senior
managementrole.

2 While growing up, Lewis enjoyed having
the respect of others.

3 Lewis is proud of his behaviour as a young
man.

4 Lewis feels he managed to get his current
job without too much effort.

5 Lewis views his experience as a waiterto
be essential in helping himnow.

6 Lewis feels he's able to understand other
people's pointofview.

7 Lewis believes that good communication
skills are the only important part of
management.

8 Guiding employees towards the right

decision is what makes a good managerin

Lewis's opinion.

from the interview with the correct
words from the box. Then listen
and check.

book buck cut fuse lap rut seat stead
way

1 | wasn't the type of person to
take a back and let others make
decisions for me.

2 Some of those personality traits
held me in good fordoing my
current job.

3 This position didn't just land in my
- had to work my socks off for it.

4 Let me say, first off, that not everyone is

outto be a leader.

5 The stops with you.

In other words, you have the ultimate
responsibility.

6 My brother would've blown a
had he known!

7 | started at the bottom ... and | gradually
worked my up.

8 Ifyour team feel they're stuck in a
____ andnotgoinganywhere, it's
likely that they're not going to be
co-operative.

9 That's detrimental to goal achievement - a
sign of a bad leader in my )

Replace the underlined phrases in the
questions with the idioms from Exercise 4.
Then, in pairs, ask and answer the
questions.

1 When did you last get very angry? Say why.

2 Have you ever had a good opportunity
surprisingly given to you? Talk about it.

3 What skills or interests do you have now
that you think will be useful to you in your
future career?

4 What job do you think the person sitting
next to you now is just right for? Say why.

5 Would you rather enter a profession at a
high level or start at the bottom? Say why.

REFLECT | Society Do you think that schools
can help develop the qualities needed for
people to become good leaders? Say why.

Now go to Workbook page 40 for the next lesson.

] 1 can make inferences from an interview and talk about leadership qualities.



LESSON 5A SPEAKING AND VOCABULARY

1 Readthe comments. Which do you most
agree with and why?

My friend is really frank about things. He likes to have his say
and he always speaks his mind — he's always upfront about
things. He certainly doesn’t mince his words when it comes
to giving feedback. He is not a person to beat around the
bush, but people seem to respect him for that. At least you
know where you stand with him,

Yes, | believe there’s a time and a place for saying exactly
what you think, but it's also true that there are times when
you need to be a bit tactful or diplomatic and tone down
your language. It's a given that being brutally honest can put
people’s backs up and you don't get what you want from
them. It can appear really rude at times too.

2 Look atthe highlighted phrases in the
comments. Which of them mean ...
1 saying exactly what you think?
2 saying something that may antagonise
people?
3 rephrasing something more sensitively?

3 How would you tone down the language in
these sentences? Replace the highlighted
adjectives with the adjectives from the box
oryour own ideas.

(overly) assertive confident defensive
insecure opinionated oversensitive
resolute shy sincere straightforward
trusting unapproachable vocal

1 He'svery controlling. He's always telling
everyone what to do.
He's just confident and knows what he's
doing.

2 He's loudmouthed. He never stops talking
rubbish.

3 He's gullible. He never questions anything.

4 He's abrasive. He's never polite to people,
and puts everyone's backs up.

5 He's adamant. He always insists he's right
and he's rather confrontational.

6 He's aloof. He's unfriendly and deliberately

not talking to other people.

4 @ 10.11 Study the Speaking box.
Then listen to Sami discussing his
job with Omar and complete the
phrases.

SPEAKING | Toning language down

Choose adjectives or rephrase in ways that
are less abrupt, or have a more positive
connotation, e.q.

inconsiderate - unkind
confrontational - likes to face problems
Rephrasing negative comments

| wouldn't say that. | think it's more'a ?
of them taking time to evaluate your work.

I'd be more ? tosay thatit'sa
challenge.

That's one way of 3 it.

Surely that'san® .He's just getting
up to speed.

| don'tthink that's 3
might be better ...

helpful. It

That's a bit® ,don'tyou think?

It might be a little? attimes, but
generally ...

|8 it seems rather complex, but ...

5 Reply to the statements trying to tone the
language down. Then, in pairs, role-play
two situations. Student A go to page 75.
Student B go to page 76.

1 The food in that restaurant was utterly
revolting!
I admit it wasn't the best meal of my life,
but it could have been worse.

2 His last book was an absolute joke!

3 It was totally inconsiderate of her to keep
us waiting.

6 REFLECT | Values In pairs, give examples
of situations when it might be better to
be brutally honest and when it might be
better to tone down your language.

[1 1 can tell the difference between positive and negative connotations and talk about honesty. 55



LESSON 6A WRITING | Areport

1 SPEAKING In pairs, discuss what type of
work experience might be offered to
students in local media, education, retail
outlets, public services and hospitality.

B 2 @)10.12 Listentoa college

student talking about her work

= experience and answer the
questions.

1 What was her work experience?

2 Why does she referto it as ‘weird'?

3 What did she have to do?

4 How does she think it benefitted her?

5 What improvements would she like to see
for a future work placement?

EI.‘? "I% =

3 Read the student's report below. What do
you think is positive and negative about the
report?

| was at Petra Primary School for three
weeks as my work placement and |
thoroughly enjoyed myself. The kids were
all great and the teacher Mrs Allaham
was amazing! | helped her out with all the
lesson prep and cleared up the classroom
afterwards. | also got to help out during the
lessons and went round the class to see if
the kids were doing the right things.

The whole experience was beneficial to
me and now | know that | really want to
be a teacher. It was also a welcome break
from college and exams! It was a lot of
fun and | think it’s cool for students like
me to see what we're letting ourselves in
for before we choose a career. | certainly
didn’t get bored. | was sad to leave and

| really hope to keep in touch with the
kids. Thanks for everything, Mrs Allaham!

| hope your next teaching assistant
appreciates your advice as much as | did.

=
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4 Study the Writing box and tick what
the writer has NOT done in the reportin
Exercise 3.

WRITING | Areport

When writing a report you should:

e [ clearly state the topic of the reportin an
introduction.

e [J outline what will be included in the
report.

e [J use formal and objective language
throughout.

e [] give headings to the individual sections.
e [] describe events succinctly.
e [] avoid repetition by using rephrasing,
reference devices orsubstitution.
e [1 make clear recommendations with
justification and anticipated outcomes.
e [ link the conclusion to the rest of the
report.
Language
e Signalling intentin a report
This reportisintended to ...
The purpose of this reportisto ...
This report sets outto ...
The report will commenton ...
This report will serve as a record of ...

e Concluding a report
Allin all, ... Overall, this experience....

If these recommendations are
implemented ...

5 Readthereport on page 57. Has the writer
done what the task requires?
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In pairs, read the Writing task and
discuss why young people might want
to spend a period of time working

in another country. Think about the
points below.

contacts different culture
friends and family language
new working environment
personal development

You decided to spend some time
working in another country before
starting university and you used a
company to find a placement and
make the arrangements.

The company has asked you to write

areport onyour experience. Your

report should:

¢ outline what the work experience
involved,

e explain what (if any) benefits you
got from the experience,

¢ evaluate the company that found
the placement,

e make recommendations for how
the placement and arrangements
could be improved for future
students.

WRITING TASK Read the notes. What
else would you add? Use your ideas
from Exercise 6 and write your report.

Use the Graphic Organiser to help
you plan your writing.

© weeks — international legal firm -
observing [ some translation, etc.

Good -picked up some language,
good to compare systems - very big
firm, didn’t get to know many people

Most arrangements good - quick
responses to queries, travel
arrangements OK, accommodation
NOT good - changed twice
Suggest - better vetting of
accommodation, maybe smaller
firm, better communication?

REPORT ON

WORK

AT PETRA F

INTRODUCTION

The purpose of this report is to describe my
work experience as a teaching assistant at
Petra Primary School, evaluate the benefits and
recommend any changes that could improve the
experience for future work placements.

WHAT THE PLACEMENT INCLUDED

| was assigned Year 1 Group B, and my duties
entailed supporting both the children and their
teacher, Mrs Cooper. It was part of my routine to
set up the classroom, ensuring that all the relevant
supplies were in place, and clear everything away
after the lessons. This involved, for example,

putting books away and cleaning paint pots. During
classes, | circulated to give additional assistance to
the children.

BENEFITS

The experience was beneficial to me in many
ways, not least giving me an insight into the
learning processes in young children. | was also
made aware of the commitment required by the
teacher and the need for effective classroom
management techniques to control a large
group of boisterous six-year-olds. Mrs Cooper
maintained discipline without dampening the
children’s enthusiasm.

RECOMMENDATIONS FOR IMPROVEMENTS
FOR FUTURE PLACEMENTS

It is hard to overestimate the benefits of this

type of work experience for students who are
considering a teaching career. | would recommend
that in the future, teaching assistants be allowed
more responsibility, such as giving extra reading
practice to children who are struggling in the group.
Observation of more than one level could also be
taken into consideration. These things would give a
wider picture of what primary teaching entails.

CONCLUSION

Overall, my experience was extremely positive,
and | would definitely recommend it for future work
placements.

(11 can write areport. | 57



‘Are you a leader or a follower?' is a
classicinterview question. What do you
think would be the best way to answer
this question? Say why.

I've always been quite shy and retiring, but last
year | found myself accidentally becoming a
leader, and | actually enjoyed the experience.

My history class went on a school trip to

Berlin. As the trip had been organised by the .
history department, the teachers who went

didn’t speak any German ... but guess who

did?

My father is German, so we grew up

speaking both languages at home. Once the
teachers realised | was fluent in German, they
delegated all the tasks of speaking to me.

2 Read the two blog posts and decide
which of these signs Lily and Dylan
showed.

FIVE SIGNS YOU’RE A RELUCTANT

LEADER

1 You find it a bit embarrassing to be in
the limelight.

2] People often come to you for advice,
but it always surprises you when they
do.

31 You can think of a lot of people who'd
be better at being a leader than you
would.

4[] People who like leading others aren’t
the kind of people you tend to get on
with.

50 You are really good at thinking of
excuses as to why you can't take a

leadership role.

To begin with | was horrified. I've never seen
myself as very assertive, and now | was having
to negotiate with strangers and generally take
a lot of responsibility for everything going
smoothly (or not).

| worked my socks off on that trip, but in terms
of building my confidence it paid dividends,
and now I’'m even thinking about training to
become a translator!

Lily

| didn’t really think that | was cut out to be a
leader, and that was, to be honest, just fine
with me — | wasn’t exactly itching to take on all
the extra work involved in leadership either.
But little did | know that life had other plans for
me.

It all started in my first job straight out of
school. | was working for a charity, and they
had a 'suggestions box’ in reception. One day,
| had a cool idea for an app that could pair up
people with a bit of time on their hands with
old people in the community who needed help
in their homes, so | slipped it into the box. My
boss loved the idea so much that he put me

in charge of implementing it. | just wanted the
charity to be able to raise more money, but |
found that | actually enjoyed not taking a back
seat for once.

The rest, as they say, is history. I'm now local
area manager for the charity and | absolutely
love it!

Dylan



3 (@ 10.14 Listen to Mariam, an educational
gx@  consultant, talking about leadership

% skills. Decide if she would agree (A)

or disagree (D) with the statements.

when you reach management-level
positions at work.

2 O Some people aren't really cut out to be
leaders.

3 O Teamwork is important in companies
these days.

4 [ People who are reluctant to lead are
generally not very effective in that role.

5 O Alot of people have a fairly
stereotypical idea of what makes a
good manager.

6 [ Ifyou are a good follower, you're
unlikely to make a good leader.

4 Complete the advice in the Life Skills box
with one word in each gap. There is one
extra word.

attributes calling envisage failures shy
step styles win

e Even if you don't think you have a?*
to be a leader, oryou can't?
yourselfin thatrole, give it a go - you may
surprise yourself. Learn about well-known
leaders and study which of their
3 made them good leaders.

¢ Think about people around you who are
leaders - observe tllem and analyse how
they are ableto # people over and
why people listen to them.

e Learn about different leadership 8
and try to identify your own.

e [fthere isan opportunity to ¢ up
and?ead, don't? away from it, but
try to take it on with enthusiasm and think

about how much you can learn from this

experience.

5 Workin pairs. Choose someone you know

personally who is a good leader and make
some notes on what makes them effective.

6 Do the task below.

(@ LIFE SKILLS | Project "

Prepare a short presentation about a
well-known leader.

e Choose someone you personally admire.

e Use at least two different sources to find out
information about them.

- In what ways is/was this person an
effective leader?

- What do/did they (or others led by them)
achieve?

- How would you describe this person's
leadership style?

- How do/did other people feel about them?

- Are there any ways in which this person
could perhaps have been a better leader?
Say why.

e Finish by explaining why you chose this
person and how you think they might
influence your own leadership style in the
future.




WHAT MAKES YOU LAUGH
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Have you ever been baffled by a comedy from
a different country? Have you ever watched a
Japanese or UK comedy series which shows
audiences in fits of laughter, but leaves you
waiting for a punchline? You're not alone.

For some nationalities, there may be a time and

a place for using humour and making jokes.

Not in the UK. One of the difficult things to get
your head round is that the British grab every
opportunity to slip a joke into a conversation

or make a comic allusion. Banter, where light-
hearted teasing remarks are exchanged (often
with strangers), is part of daily life. Humour never
gets turned off. What makes this even more
difficult is that so much British humour is dry and
ironic jokes are made with a straight face, without
gestures, and delivered in a serious tone of voice.
So sometimes it even takes the British a while to
twig that the other person has just said something
funny. For those not used to it, it can be a
nightmare knowing whether to laugh or not.

The British are fond of understatement and
self-deprecation. You might hear It's rather
warm,’ when in fact the temperatures are over
40 degrees, and a best-selling writer might

say 'I've had some success,” also reflecting the
traditional embarrassment with success. This
apparent humility is approved of by fellow British
people, and many comedians and films use
understatement, self-deprecation and extreme
politeness as a source of word play comedly.

Humour is a universal language but how humour
is expressed varies greatly between countries and
cultures. Cultures influence what we find funny
and what we don‘t. In some cultures, some topics
may be completely off limits, whereas they are
socially acceptable in another. In some cultures,
slapstick comedy dominates humour, whereas in
others word play and puns may be valued more.

Generally, humour in western cultures tends

to revolve around sarcasm, irony and self-
deprecation. Broadly speaking, eastern cultures
value situational comedy, stories and

word play. Specific gestures convey comedy.
African cultures often emphasise shared laughter
and community and humour can be found in
many stories, music and dancing. Humour often
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focuses on the topic of everyday events. Humour
in Latin American cultures tends to have over-
exaggerated gestures and uses physical comedy
to express humour.

Norway, Iceland, Finland and Sweden have,
according to some, some of the darkest humour
in the world and it can be quite surreal at times.
Jokes about death and serious subjects are
common and the local populations really enjoy
these. Some of the most popular comedians
deliver their jokes in a deadpan style, with an
expressionless face.

On the other end of the scale, Korean humour

is particularly direct and funny voices are a base
for many jokes. They love slapstick comedy as do
Thais and Filipinos.

Stand-up comedy is very different in different
countries. In the UK, sarcasm, poking fun at
someone by saying the opposite of what they
mean, and wit focusing on social issues or on
famous people provide humorous commentary.
In America, using funny personal anecdotes
and observational humour is very popular.
Observational comedy is mixed with unusual
cultural and societal ways of behaving, which
local Indian and Japanese audiences find
hysterically funny.

These differences are apparent in comedy in
films and television. Family sitcoms are popular in
the US with the focus being workplace and family
dynamics. Comedy series in Britain are full of wit,
irony and rather eccentric characters. Much Asian
humour uses exaggerated slapstick comedy with
visual gags such as falling over.

These differences in humour mean that
translating a joke from one language to another
can be challenging. Humour is embedded in
specific cultural references and customs, which
don’t always translate well. Knowledge about
local contexts and culture is essential for a lot of
comedy from other cultures to make sense.

GLOSSARY

punchline - the part of the joke that explains
the meaning

sitcom - a comedy TV program with a story
based around a funny situation



1

In pairs, answer the questions. Then read
the article and compare your answers.

1 Do you think different cultures find
different things funny? Say why.

2 Do you know any comedies or comedians
from other countries? Do you like them?
Say why.

3 Doyou find it easy to understand humour
from other countries? Say why / why not.

In pairs, match the types of humour from
the box with examples 1-5. Sometimes
more than one answer is possible.

deadpan irony sarcasm understatement
word play

1 | seeyou've finished then. (piles of work
still on desk)

2 I think it might be a bit busy today. (queues
of people waiting outside shop doors)

3 | hearthe police station got robbed last
night.

4 A Where canyou find a prehistoric moose?
B | don't know.
A Atthe back of Mummy's fridge.

5 A You must have caught that passing
shower they were talking about. (friend
is soaking wet)

B Ah-yes-verydry!

Read the article again and answer the
questions.

1 Why might the British themselves not
understand some humour?

2 What examples does the writer give of
understatement and self-deprecation?

3 Why are British people good at using
understatement in jokes?

4 What influences what we find funny?

5 Why are some topics funny to us, whereas
others are not?

6 What is the purpose of the article? How
well do you think the writer succeeds? Say
why.

GLOSSARY

banter - friendly conversation in which
people make a lot of jokes about each other

deadpan - sounding completely serious
when you are saying something funny
irony - saying the opposite of what you
mean in order to be humorous

sarcasm - saying the opposite of what you
mean in order to make fun of someone
slapstick - humorous acting in which the
performers fall over, throw things, etc.

4 Complete the collocations with one word
in each gap.

grab howls punchline straight world

1 You need to an opportunity to
enjoy life whenever you can.
2 There'sa of opportunities

for young comedians who want to go
professional.

3 Sometimes|don't getthe of a
joke and have to ask for an explanation.

4 The comedian manages to be funny while

keeping a completely face.
5 Thestory had mein of laughter
by the end.

5 Complete the expressions with the correct
forms of the words from the box.

bring lighten mood put

1 I'mnotinthe for going out this
evening, I'm afraid. I'm a bit too tired.

2 I've got some news that will a
smile on your face. You've won a prize.

3 There's one moment in the comedy

show that tears to my eyes - |
really got the giggles and couldn't stop
laughing.

4 With all this terrible weather, we just need
to up a bit. Let's watch some
comedy!

6 REFLECT | Culture In pairs, discuss the
questions.

1 Compare the British sense of humour with
the type of humour people like inyour
country.

2 How does your country's sense of humour
reflect the typical characteristics of the
people?
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1 what do you know about the famous author
Charles Dickens? Read the Fact Box and
check yourideas.

: 2 @Ls2.1 Listen to two students

talking about Great Expectations
by Charles Dickens and answer
the questions.

1 Why isJames going to read Great
Expectations?

2 Why is James concerned about reading
the novel?

3 Whatthemes in the novel does the boy
mention?

4 Why will Harvey not tell James about the
central question?

3 Look atthe picture on page 63 and read the
extract. Which characters are shown in the
pictures?

4 Read the extract again. Decide if statements
1-6 are true (T) or false (F).

1 [ Mrs Joe believes that going to Miss
Havisham's house will improve Pip's
situationin life.

2 [ Pip has a positive first impression of Estella.

3 O Pip was surprised at being asked to play
by Miss Havisham.

4 [ Pip tells Miss Havisham exactly what he
thinks about Estella.

5 O Estella put Pip's food on the ground to
make him feel bad.

6 [ Pip agrees with the advice Joe gives him
after his visit to Miss Havisham's house.

5 Replace the underlined parts of the
sentences with the correct forms of the
highlighted words from the extract.

1 He looks messy and untidy. He hasn't
brushed his hair and his shirt is untucked.

2 All my plants died because | forgot to water
them.

3 My grandfather swept the roads. He had a
very low social position in life.

4 There's no one quite like my strange and
unusual uncle who wears old-fashioned
clothes and reads books to his plants.

5 What a sad, dark place this is.

6 'Don'tyou know what four plus fouris?' the
boy laughingly and cruelly said to his little
brother.

7 The wall was old and falling apart into
small pieces.

6 What meaning does the author want to
convey in these phrases from the extract?

1 Then she jumped on me like an eagle on a
lamb.

2 As | stood before her, | noticed the clocks, all
stopped at twenty minutes to nine.

3 Tears sprang to my eyes.

7 REFLECT | Culture In pairs, discuss the
questions.

1 Why do you think Miss Havisham is
wearing such strange clothes?

2 Why do you think Miss Havisham wants Pip
to play with Estella?

8 WRITING TASK Write a description of how
you imagine Pip's life to be when he's a
grown man.

— CHARLES DICKENS

Charles Dickens is often considered to be the
greatest novelist of the Victorian era. He was

not only popular after his death, but he also

was extremely popular during his lifetime -
something that no previous author had achieved
atthattime. Some of his most notable books are
A Tale of Two Cities, Hard Times and Oliver Twist. His
books appealed to all members of society, from
richto poor, for their entertaining, intelligent tales
with well-observed characters that readers really
cared about. It is thought that his own life story
influenced some of his best loved novels, David
Copperfield and Great Expectations.

GLOSSARY

conceited - excessively proud and vain
deserted - without people, empty

recluse - a person who lives alone and avoids
other people

vile - extremely unpleasant

weary - tired ™
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year passed. | toiled hard every
day, helping neighbours with small
jobs, but in the evening, | went

to the village school. The old lady who
was supposed to teach me would sleep
through the classes, leaving her kind and
understanding granddaughter, Biddy, to
show me how to read and write.

One night Joe saw me sitting by the fire as |
was practising my writing. ‘I say, Pip, what a
scholar you are!” he said. ‘Did you never go
to school, Joe?" | asked. ‘No, Pip,” he replied.
‘My father forbade me from going, but he
had a good heart. He taught me to be a
blacksmith. And after he died, | met Mrs Joe.'

Just then Mrs Joe came in. ‘If this boy isn't
grateful to me now,’ she exclaimed, "he never
will bel” | tried to look appreciative, but |
didn’t understand what Mrs Joe meant.

‘Miss Havisham wants Pip to go to her house,
she said. ‘And he must go or | will work him
hard!’

Everyone in the village had heard of Miss
Havisham; she was a very wealthy but
eccentric lady who lived in the nearest town.
However, most people had never seen her
because she was a recluse and never left her
dismal, old house. ‘So how does she know
Pip?" Joe asked. ‘She doesn’t know Pip,” Mrs
Joe replied. ‘Uncle Pumblechook visited her,
and she asked him if he knew a boy who
would go there to play. The boy’s fortune will
be made by going to Miss Havisham'’s house,
and he's going there tomorrow!’ Then she
jumped on me like an eagle on a lamb. | was
washed and scrubbed very well that night.

I

Uncle Pumblechook took me to Miss
Havisham'’s house in my finest clothes, the
very next day. We waited at the gate until a
very proud-looking young girl appeared. ‘This
is Pip,” said Mr Pumblechook. ‘Come in, Pip,’
she said, opening the gate.
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Uncle Pumblechook was not invited in. Leaving
him at the gate, | followed the girl through an
unkempt courtyard. The house looked deserted
and some of the windows were bricked up.
Everything was dark in the entrance hall with no
sign of life or feeling, and we went upstairs by
the flickering of candle light. The girl left me at a
door, telling me to enter.

Inside was a dressing room lit by candles; the
shutters were closed, so no daylight could enter.
And then | saw her: the strangest lady | had ever
seen. She was dressed entirely in white silk and
lace, with a long white veil and flowers in her
hair. But her hair was white, the flowers were long
since perished, and the white dress was now
yellow with age. | saw a bride in a wedding dress,
but everything about her had decayed.

‘Let me look at you,” she said. As | stood before

her, | noticed the clocks, all stopped at twenty

minutes to nine. ‘Do you know what | have here?’ kTR
the lady continued, her hands on her heart. ‘Yes, |
madam,’ | replied. ‘It's your heart.’ ‘A broken e
heart,’ she exclaimed. Then after a moment,

she added, 'l am weary and | am bored. Play!’
Taken aback, | wondered what game | could play,
finally replying that | could not do so alone. ‘Call
Estellal’ the old lady said.

When Estella entered, | recognised her at once as
the girl who had admitted me. Now she was told
to play with me. ‘But he is just a common working
boy!" she objected. Miss Havisham whispered to
her, but | could not hear clearly what she said.

And so Estella and | played games while Miss
Havisham looked on silently. ‘What rough hands
you have!’ Estella said, scornfully. ‘And what vile
boots!’ | was ashamed. Finally, Miss Havisham
summoned me to her side. 'What do you think
of her?’ she asked, looking at Estella. ‘| think she
is very conceited. And very rude,” | whispered,
before stopping abruptly, fearing | would say too
much. ‘I would like to go now, please’.

Miss Havisham made me promise to come back
in six days. Then Estella led me back through the
dark, crumbling house and out into the garden.
Before | left, Estella gave me some food and
drink, but instead of handing it to me she placed
it on the ground. Tears sprang to my eyes. When
she saw that she had humiliated me, she smiled.

| returned to the forge, hurt and ashamed of
my humble life. Later, when | was alone with
Joe, | recounted everything; that the girl at Miss
Havisham’s house had said | was common, and
that | wished it was not true. Joe told me to be
happy with my position in life, but | could not
forget what had happened.
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Unit 6

LESSON 1AVOCABULARY AND
%1l SPEAKING

I @ wie.1

clearyour throat /kls jor '‘Oraut/

cross your ankles / kros jor 'nkalz/

drum your fingers /dram js 'fingaz/

flick your hair back /flik js 'hes baek/

fold your arms /fauld jor 'axmz/

furrow your brow /farau ja 'brav/

get cold feet / get kauld firt/

getin overyour head /get in puva ja 'hed/

give somebody the cold shoulder / grv
sambodi 69 kavld faulds/

grind your teeth /graind js 'ti:6/
keep your chin up /ki:p ja 'tfzn Ap/
my lips are sealed /mar |1ps o 'sizld/

off the top of one’s head /of ds 'top av wans
'hed/

purse your lips /p3:s ja 'lips/

rub your hands together /rAb j5 'heendz
ta,geda/

shrug your shoulders /[rAg ja [suldaz/
stick out your chin /stik aut js 'tfin/
stroke your chin /strauk ja 'tfin/
tentyour fingers /tent js fingsz/

tilt your head /t1lt jo 'hed/

turn up your nose /t3:n Ap js 'navz/
twirl your hair /tws:l je 'hes/

wrinkle your nose /rinkal js 'navz/

. LESSON 2A READING AND
" VOCABULARY
ana @ WL6.2
anticipation (n) /een tisa'perfon/
apprehension (n) /@prrhenfan/

ascribe something to something (v) /a'skraib
SAMOIN ta samO1n/

awe (n) /o:/
contempt (n) /kan'tempt/

endeavour (v) /in'deva/
exacerbate (v) /1g'zaessbert/

inundated with something (v) /'tnandertrd wid
'samO1n/

loathing (n) /'lsvdin/
rage (n) /rexdz/
remorse (n) /ri'mo:s/
serenity (n) /sa'renati/
suppress (v) /sa'pres/

wallow (v) /'wolaw/

LESSON 4A LISTENING AND
VOCABULARY
@ WL6.4

exposure (n) /ik'spavza/
filter (n) /'f1lta/
infection (n) /in'fekfan/

mineral (n) /'minaral/
nourish (v) /'narzf/
sufficient (adj) /sa'ftfant/
thrive (v) /Orarv/

LESSON 6A WRITING AND
VOCABULARY
@ wL6.6

abundance (n) /a'bandans/

contemplate (v) /'kontemplert/
emit (v) /T'mit/

engage (v) /in'gerdz/

immerse (v) /I'm3:s/

psyche (n) /'sazki/

revolution (n) /reva'lu:fan/
stimulation (n) /sttmja'lezfan/



I SPEAKING
T @wiz.1

burgundy (adj) /'bs:gandi/
cashmere (adj) /'kafmia/
clashing (adj) /'klajin/
corduroy (n) /'ko:rdaro1/
elegant (adj) /'eligent/
flamboyant (adj) /flam'botant/
flared (adj) /flead/

garish (adj) /'gear1f/
gigantic (adj) /dzar'gantik/
greenish (adj) /'gri:n1f/
knitted /n1tid/

metallic (adj) /ma'talzk/
nawy (adj) /'nervi/

neon (adj) /'nizon/
oversized (adj) /puva'saizd/
pastel (adj) /'pastl/

plaid (n) /plad/

pleated (adj) /'pli:tzd/

polo neck (n) /'pavlau nek/
satin (n) /'satin/

scarlet (adj) /'ska:lat/

sort of /'so:t av/

sparkly (adj) /'spa:kli/

stuff like that /'stAf latk dat/
suede (n) /swerd/

thingy (n) /'©1n)i/

velvet (n) /'velvit/

wide-leg (adj) /waid leg/

VOCABULARY
@we7.3

alliteration (n) /s l1ta'rerfon/
dappled (adj) /'dapald/
docile (adj) /'dsuvsail/

ET#E | ESSON 1A VOCABULARY AND

dollop (n) /'dolep/

downy (adj) /'dauni/

gilded (adj) /'g1ldid/

kerfuffle (n) /ka'fafal/

luminous (adj) /'lurmanas/
metaphor (n) /'metafa:/
onomatopoeia (n) /pnamata'pia/
personification (n) /pssontfr'kerfan/
pulp (n) /palp/

sibilance (n) /'sib1lants/

silken (adj) /'silkan/

simile (n) /'stmali/

slurp (v) /sl3:p/

tender (adj) /'tends/

vivacious (adj) /va'verfas/

LESSON &A LISTENING AND
VOCABULARY
@ WL7.4

appealing (adj) /2'pizlin/
avant-garde (adj) /,eevon 'ga:d/

gimmicky (adj) /'grmzki/
jaw-dropping (adj) /'dz>: dropin/
mediocre (adj) / mi:di'suka/
overrated (adj) /puva'rertad/
soothing (adj) /su:d1n/
tongue-in-cheek (adj) / tanin'tfizk/
LESSON 5A SPEAKING AND

VOCABULARY
@ wLz.5

biopic (n) /'batsu p1k/

genre (n) /'zonra/

period drama /'p1ariad dra:ma/
post-apocalyptic (adj) /paust s poka'liptik/
setting (n) /'setin/
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Unit8
T LESSON 3A SPEAKING
T SPEAKING @ wis.3
@S @wis.1 gigantic (adj) /dzar'gantik/
come up with something (phrv) /kam ap wid hyperbole (n) /harp3:bali/
'samO1n/

construct (v) /kan'strakt/ incinerated del) /in'sinarertid/
convert (v) /kan'va:t/ ravenous (adj) /'reevanas/

credit (v) /kredit/ soaked (adj) /soukt/
determine (v) /d1't3:min/ LESSON 4A READING AND
go on (phrv)/gsu on/ g;ﬁ?’:‘m‘(

hold off on (doing) something (phrv) /hauvld of antisocial (adj) / @nti'ssufsl/
pn (‘du:in) 'sam@1n/ — | .
originate (v) /a'rtdzinert/ e";g‘r’]',rl'(?\riop”arn?/""" company /tn,d3o11n) jor
set about doing something (phrv) /set a'baut

extrovert (n) / 'ekstrao,vs:i/
duzin samein/

take something in (phrv) / tetk sam®61n '1n/ gregarious (adj) /grrgesrios/

. . : tro'spekt
take to (doing) something (phrv) /terk tu: Introspective (adj) /ntra'spektrv/

(‘du:n) 'sAmern/ loner(n) /lsuna/
outgoing (adj) /avt'gauvin/

VOCABULARY reserved (adj) /r1'zzivd/

Tk @ wiLs.2 self-sufficient (adj) / self se'fifont/
absolute (adj) /'ebsalu:t/ social butterfly /'saufsl batafla1/
bare essentials /bear 1'senfslz/ stand-offish (adj) / steend'of1f/
cultural tradition /'kalffersl tra'difsn/ team player (n) /'ti:m plers/

durable (adj) /'djuarabal/

expressive (adj) /ik'spresiv/
excruciating pain /ik'skruzfiertin pein/
finest clothes /fainist klsudz/

global (adj) /'glavbsl/

great significance /;;relt sig'nifikans/
high-end (adj) /hat-end/

high quality /har 'kwolsti/

latest (é dj) /'lertist/

lucrative (adj) /'luzkratv/

practical (adj) /'preektikal/

proud (adj) /praud/

traditional (adj) /tra'difanal/
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baffling (adj) /'beeflin/
be something else /bi samO1n ‘els/
be taken aback (phrv) /bi tetkan a'baek/

be taken in by something /bi tetkan 'tn bar
SAmMO1n/

believable (adj) /ba'lizvabal/

blow somebody away (phrv) /blau sambodi
a'weil/

bowl somebody over (phrv) / baul sambodi
'auva/

breathtaking (adj) /'bre6 tetkin/
deceit (n) /d1'si:t/

deception (n) /d1'sepfan/
deceptive (adj) /d1'septiv/
deceptively (adv) /dr'septivli/
defy belief /d1far ba'li:f/
electrifying (adj) /1'lektrifarin/

go against something (phrv) /gau a'genst
SAMO1n/

heart-stopping (adj) /'ha:t,stopin/

it beats me /1t bi:ts 'mi:/

mesmerising (adj) /'mezmsaraizin/
mystifying (adj) /'mistzfar 1/

pull something off (phrv) /,pul sam61n 'of/
riveting (adj) /'rrvatin/

[i=2@ LESSON 3A SPEAKING
5 @ wi9.3

ES&E#:  aphantasia (n) /ofen'terzio/
hyperphantasia (n) / harpafen'terzia/

| B, .
f. VOCABULARY
i @ wL.4

broken night's sleep /braukan narts 'slizp/

deep sleep /di:p slizp/
graphicdescription / grafik dr'skripfan/
light sleeper /a1t 'slizpa/

recurring dreams /rik3:rin 'drizmz/
vivid dreams /vivid 'drizmz/

LESSON 5A READING AND
VOCABULARY
@ wL9.s

compelling (adj) /kem'pelin/

disregard the possibility /disr'ga:d da
posa'bilati/

elaborate (adj) /r'laebarat/

far-fetched (adj) /'fa:'fetft/

have an open mind /hav sn 'supsn maind/
intriguing (adj) /in'tri:gtn/

lay to rest /ler tu: rest/

make detailed mention of /meik 'di:terld
'menfan ov/

open an investigation into something /'supsn
an.Inyvestr'gerfsn 'intu: 'samOin/

patronising (adj) /'‘paetranaizin/

raise awareness of /reiz a'weanas pv/

raise doubts about /reiz dauts a'baut/

raise eyebrows /reiz ‘atbravz/

raise hopes /reiz haups/

raise questions about /re1z 'kwestfonz s'bauvt/
raise somebody’'s voice /re1z 'snmbadiz vois/
reluctant (adj) /rr'laktent/

reputable (adj) /repjatabsl/

ridicule someone’s ideas /'ridikju:l 'samwanz
ardraz/

single-minded (adj) /szngl'maindid/
underwhelmed (adj) /Anda'welmd/

67



68

Unit 10

nItl  SPEAKING
SR @ weio.1

callita day /ko:l 1t 5 'der/

constant connectivity /konstant konek'trvati/

draw aline (between something) /dro: o 'lain
(brtwiin samoO1n)/

grasp the significance /gra:sp 6s sig'niftkans/
intrude on something (v) /zn'tru:d on sam01n/

juggle unremitting demands /dzagal
Anrmitin di'ma:ndz/

learn the ropes /[3:n s 'roups/

maintain a balance /meintein s 'balans/
meet targets / mi:t 'ta:gits/

meet work demands /mi:t ‘w3:k dima:ndz/
pay dividends /per 'dividendz/

sign up for something (phrv) /sain ‘ap fa
SAMO1n/

strike the right balance /stratk ds rart 'balans/
strive for something (v) /'strarv fa sam61n/
work your socks off /ws3:k ja 'soks of/

calling (n) /'ko:ln/

covet (v) /'kavat/
envisage (v) /in'vizidz/
pipe dream /'paip drizm/

play something down (phrv) /pler sam6in
'daun/

realise yourdreams /r1slaiz js 'driimz/
scope for something (n) /'skavp fa ,samO1n/
shape yiour future /Je1p jo 'fju:t/s/

spark one's interest /spa:k wans 'intarast/
top your list / top ja 'list/

LESSON 4A LISTENING AND
VOCABULARY
@ wWL10.4

be cut out to be something /bi kat ‘aut ts bi -
SAMO1n/

be stuckin arut /bi stak 1n s 'rat/
blow a fuse /blav s fju:z/

hold somebody in good stead /hauld sambodi
In ,gud 'sted/

in my book /1n 'mar buk/
land inone’s lap /lend in wans 'lep/
take a back seat /terk & bak 'si:t/

the buck stops with somebody /65 bak 'stops
wid sambodi/

work your way up / w3k ja wert 'Ap/

LESSON 5A SPEAKING AND
VOCABULARY
@ wL10.5

abrasive (adj) /a'bre1siv/

adamant (adj) /'a2damant/

aloof (adj) /a'lu:f/

be brutally honest /bi bru:tali 'onist/

be gullible /bi: 'galabal/

beat around the bush /bi:t srauvnd ds 'bu//
confrontational (adj) / konfran'terfanal/
controlling (adj) /kan'travlin/

loudmouthed (adj) /'lavdmau6t/

not mince (your) words /not mins (j3) 'w3:dz/

put somebody’'s back up /put sambadiz baek
I/\p/

speak your mind /spitk jo 'maind/

tone down your language /tsun daun jo
leengwids/

you know where you stand with somebody /js
NdU wea jo 'steend wid sambodi/



Unit 6, Lesson 3A Reporting verbs and
impersonal reporting structures

Reporting verbs and their patterns

Many reporting verbs can be followed by several
different patterns, but this sometimes involves a
change in register or meaning.

e Verb + (that) + reported statement:

He confessed that he had broken the vase.
He predicted there would be a crisis.

e Verb + object + (that) + reported statement:
He informed me that all the shops were closed.
He told me his brother had lost his job.

e Verb + if/wh- word (whether, why, which,
what, how, etc.) + reported statement:

They asked how often | exercised at home.
The children wondered why the museum had
to remain closed for another month.

The doctor explained which treatment to use.

e \erb + (that) + personal pronoun + (should) +
infinitive without to:

They recommended that we (should) wear
protective gloves.

Our boss demanded that we reveal the truth
about the accident.

e Verb + (not) to infinitive:

He promised to cook dinner for the family.
He offered to help me with my assignment.
¢ \lerb + object + (not) to infinitive:
He encouraged me to buy his book.
My brother persuaded me to try wind-surfing.

e Verb + (not) gerund:

They admitted being unreasonable.
Kyle regretted criticising our latest idea.

e Verb + (object) + preposition + (not) gerund:
They apologised for not having cleaned their
bedrooms.

She insisted on inviting Harriet to her family
party even though nobody liked her.
He congratulated me on passing the test.

Verbs with prepositions can also be followed by

an object/genitive.

They complained about me/my having to share a
room.

Impersonal reporting structures
When we want to report what people generally
say/think/feel, we can use reporting verbs in
the Passive. We also use them when it is not
important to mention who is being reported
or for distancing the speaker from another
opinion. There are two basic structures.
e |t + passive form of reporting verb + that:

It is believed that nature sounds help you relax.

It has been announced that there is an
outbreak of a new deadly disease.
e subject + passive form of reporting verb + to
infinitive:
This position is believed to be effective in
stimulating the brain.
Nature sounds are supposed to help you sleep
better.
Knitting and sewing have been shown to be
therapeutic.
To emphasise that a situation/fact happened
before the time it was reported we use a perfect
infinitive (to have + Past Participle).

The fire is thought to have been started
deliberately.

To emphasise that a situation/trend is/was
continuing at the time it was reported we can
use to be + -ing:

More and more young people are thought to be
using social media. (an ongoing trend)

Reported speech basic rules
When we report what people said, we usually:

e move the original verb ‘one tense back’,
except for the Past Perfect and modal verbs
(see below for when we do not do this).

e change pronouns as necessary:

‘I've found you a new bag.’
He told me (that) he had found me a new bag.

e use ask + (object) + if/whether for yes/no
questions. The word order of the question
becomes a statement:

He asked (me) if/whether I could write.

e use tell + object + (not) + infinitive to report
commands:

He told me to meet him there that night.
She told her little sister not to scream.

e Use ask + object + (not) + infinitive to report
requests:

He asked me to take the car back to the garage.

We use reporting verbs like, e.q. say, tell, ask,

reply, answer, enquire, announce, order.

References to time, place and this/that
place: here — there

time: now — then

tomorrow/next week — the following day/week
or the next day/week

yesterday/last week — the day/week before
tonight/today/this evening — that night/day/
evening

this — that (in time expressions)
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Unit 7, Lesson 2A Relative clauses

Defining relative clauses identify a person,
thing, place, etc. They provide essential
information without which the sentence would
be meaningless. Commas are never used.

e When the relative clause defines the subject,
we must use the relative pronoun.

Edward Hopper was a painter. He painted
Nighthawks. = Edward Hopper was a painter
who/that painted Nighthawks.

e When the relative clause defines the object,
we may drop the relative pronoun.
Nighthawks is a painting by Edward Hopper. |
love it. = Nighthawks is a painting by Edward
Hopper (which/that) | love.

Non-defining relative clauses provide

additional information about people, things,

places, etc. They are separated from the rest
of the sentence by commas. We don't drop the
relative pronoun.

e We use who for subjects and who/whom for
objects.

Edward Hopper, who was an American painter,
lived and died in New York.

Hopper, who/whom | admire, painted
Nighthawks.

e We use which (NOT that) for things.
Nighthawks, which was painted by Edward
Hopper, is a very famous painting.

e \We use which (NOT that or what) to give extra
information about a complete clause.
Hopper inspired many artists, which is really
good news.

Prepositional relative phrases

Prepositions can come either before the relative
pronoun or at the end of the relative clause.

e |tisless formaltoput the preposition at
the end. In this case, we use who/that (NOT
whom) for people and which/that for things.
Very often we drop the relative pronoun.
That's the painter (who/that) | told you about.

I wasn't sure if this was the painting (which/
that) you were thinking of.

e |tis more formal to put the preposition before
the relative pronoun. In this case, we use
whom (NOT that or who) for people and which
(NOT that) for things.

The painter to whom you are referring was Mark
Rothko.

Nominal relative clauses

e |/Vhatis a nominal relative pronoun meaning
the thing(s) (that)/everything (that). It does not
refer to a preceding noun/pronoun.

| like what you do. NOT Hike-the thingswhat
e |Vhateveris more emphatic and means

anything that or no matter what.

I'll do whatever you want me to do. = I'll do

anything that you want me to do.

Wherever, whoever, whenever and whichever

function in a similar way.

Reduced relative clauses

Relative clauses are sometimes shortened.
We can use a participle instead of a relative
pronoun and full verb, e.q.

The man who sits next to Elliot is my father's
friend. = The man sitting next to Elliot is my
father’s friend.

Useful phrases

We use quantifiers such as none, some, half,
many, most, both, all + of + whom/which in
relative clauses.

The potato has many uses, none of which involve
drinks.

Ninety people have died, half of whom were
killed by mosquitoes.

Other useful relative phrases are:

at which point, by which time, since when, a
period in which, in which case, the part where, no

reason why, the reason why, the extent to which,
as a result of which



Unit 8, Lesson 5A Articles

The indefinite article - a/an

We use a/an with a singular countable noun
when the listener doesn't know which
particular thing is being referred to, or it doesn't
matter which one. This is because:

e itisone of many of the same class, e.g.a
computer,an orange

e we mention a person or thing for the first
time: I've read a really good book.

The definite article - the

We use the (with any noun) when itis known
which particular item is being referred to. This is
because the thing/person:

e was mentioned before: I've read a really good
book.
The book is about ...

e isunique: The Earth revolves around the Sun.

e isdefined specifically by the words that
follow, e.qg. a relative clause: I love the book
that my brother gave to me a few years ago.

e isapropername: |/ like the crime novels of
Agatha Christie.

We also use the with:

e superlatives: The longest river in Egypt is the
Nile.

e comparatives (when identifying one of a
pair): | have two cousins. The older (of the two)
is my favourite.

e ordinal numbers: The first man to walk on the
moon was Neil Armstrong.

e decades, centuries: inthe 1970s; in the 21
century

e plural names for countries, groups of islands
and mountain ranges: the Netherlands, the
Philippines, the Alps

e 5eas, oceans, rivers, deserts and areas: the
Baltic sea, the Pacific ocean, the Thames, the
Atacama desert, the Highlands

e The s also used when we referto a group
of people by their surname: the Smiths, the
Joneses

No article
e We use no article with plural and uncountable
nouns when we make general statements:

Life was very hard and over one million people
emigrated.

e We use no article with words like prison,
hospital, school, college, etc. when we are
talking about their purpose as an institution,
e.g.l go to school every day.

He's gone to college and he’s living in another
city now.

e We use no article when we are referring to
abstract nouns, e.q. peace, justice, courage.

e We use no article when referring to lakes,
single islands, individual mountains: Lake
Ontario, Ibiza, Snowdon

e We use no article with most geographical
names, continents, countries, cities and
towns, states: Europe, Dubai, Glasgow, Arizona
(exceptions: the USA, the UK, the United Arab
Emirates, the Hague)

e We use no article when we are referring to a
group, class or species in general: Blackbirds
can be seen all year round.

Itis also possible to use the, but with the
singular noun:

The red-winged blackbird breeds in wetlands
across North America.
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Unit 9, Lesson 2A Uses of will and would

Uses of will
We use will to talk about:

e certainty:
We know Eric will be cooking when we arrive.
e deductions:
A: Why aren't they here yet?
B: Don't worry. They'll have been working late.
They'll have got stuck in traffic.
They will be sitting in a traffic jam.
e typical behaviour:
Every afternoon my parents will spend at least
20 minutes discussing the current political
situation.
It's five o’clock. Eliza and Brandon will be
having their afternoon tea.
e typical behaviourthatisirritating:
He will leave his schoolbag on the floor after
he’s come back from school.
e insistence:
She will scroll through photos when we're
together.
If he will come home late, what can he expect?
e spontaneous decisions made at the moment
of speaking:
Don't worry, I'll help you do this assignment.
e predictions or promises in the future:
It will be a fantastic opportunity to finally meet
the writer.
My dad will probably be fixing his bike.
By next month, my grandparents will have
finished renovating their house.

Will not (won't) replaces refuse in the present
tense: He won't help his sister do her homework.

We use will + have + Past Participle to express
presumptions about the past.

As you will have noticed, the report contains
some factual mistakes. (You have probably
noticed./I'm sure you have noticed.)

Uses of would
Would is used:

e in conditional sentences, to talk about
hypothetical situations in the present or in the
past:

If I were you, | would join the choir.
If we had known about the weather, we would
have brought coats.

e inreported speech when the reporting verb is
in the past form to report will:

He promised he would come to see us.
e totalk about predictions or promises made in
the past for what was then the future:
It would be a fantastic opportunity to finally
meet the writer.
We knew Oliver would be cooking when we
arrived.
By the following month, my grandparents
would have finished renovating their house.
e in certain expressions: would like, would
prefer, would rather
We'd like to order two pizzas.
| would prefer to stay at home this evening.
| would prefer it if you didn't work so much.
She'd rather stay at home this evening.
They'd rather you didn't work so much.

We use would + have + Past Participle when
we are making an assumption about what
happened in the past or drawing a logical
conclusion:

They would have been quite happy to see us.
(assumption)

Stan would have left his family home in the
country so he was able to start working in the
capital city. (logical conclusion)

To express our willingness to do something, we
use will and would. The meaning is similar to
(don't) want to.

We use won't/wouldn’t to express
unwillingness.

[ will call you as soon as | have more news.
Would you lend me your car, please?

She won't listen to me anymore.

He wouldn't even eat dinner with us.

Would is also used to soften or distance a
statement, opinion or hope:

That would be your duty ... (That is your duty ...)

I would suppose that they'll get married. (I
suppose that they'll...)

I would think that my mum is pretty tired right
now. (I think...)



Unit 10, Lesson 2A Gerunds and infinitives

Gerunds
We use the gerund after:

e certainverbs/verbal phrases: admit,
appreciate, avoid, can't bear, suggest,
understand, etc.

e prepositions: after, before, by, for, in, on, with,
without

e verb + preposition: apologise for, succeed at/
in, think about/of, etc.

e noun + preposition: congratulations on,
the idea of, a good chance of, etc.

e adjective + preposition: famous for, good at,
used to, worried about, etc.

Infinitives
We use the infinitive without to after:

e modal verbs: must, can, should, could, will, etc.

e certain verbs/verb phrases: had better, would
rather, let, make

e most nouns: aim, ambition, attempt, decision,
fool, mistake, need, nuisance, etc.

e most adjectives: able, advisable, afraid,

anxious, bound, careful, certain, dangerous, etc.

e indefinite pronouns: somewhere, nothing,
someone, etc.

Gerund or infinitive

The following verbs can be followed by an

infinitive or a gerund, with a difference in

meaning.

like + gerund: to enjoy something:

I really like knitting - it's so relaxing.

like + infinitive: to do something because it is
a good idea:

Sometimes | just like to switch my phone off.

mean + gerund: involve, result in something:
Accepting this job meant getting up early.
mean + infinitive: intend to do something:

I meant to call you yesterday to tell you about
the concert, but | completely forgot.

propose + gerund: suggest a plan:

| proposed having a garden party, but nobody
liked the idea.

propose + infinitive: intend to do something:
How do you propose to resolve this problem?

regret + gerund: be ashamed of having done
something:
| honestly regret lying to you.

regret + infinitive: feel bad about doing
something at the moment of speaking:

We regret to inform you that your application
has been rejected.

remember + gerund: have a memory of
something you have done:
| remember locking the door.

remember + infinitive: keep somethingin
your mind in orderto do it:
Please remember to keep your rooms clean.

forget + gerund: lose a memory of something
you have done:

| will never forget seeing The Grand Canyon for
the first time - what a spectacular view!

forget + infinitive: fail to do something
because it slips your mind:

Caitlin forgot to tell her manager about a
meeting and she is in trouble now.

stop + gerund: to no longer do something:
I stopped drinking fizzy drinks.

stop + infinitive: to stop something in order to
do something else:

We stopped to ask for directions because our
Sat-Nav wasn't working properly.

goon + gerund: continue with the same
activity:

Brian went on practising martial arts despite his
numerous injuries.

go on + infinitive: start another activity after
finishing something else:

After Frank had quit his office job, he went on to
become a farmer.

try + gerund: do something to see what it's
like/if it works:

If you're stuck with your essay, try taking a
break.

try + infinitive: make an effortto do
something:

We tried to convince Mum to go on holiday in
the mountains this summer, but she just loves
the beach too much to change her mind.
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@ Irregular verbs

awake /a'werk/
be /bi:/

beat /bi:t/
become /br'kam/
begin /br'gin/
bet /bet/

bite /bart/
bleed /bli:d/
blow /blav/
break /brezk/
bring /brin/
build /b1ld/

burn /b3:n/

burst /b3:st/
buy /ba1/
catch /keet/
choose /tfu:z/
come /kam/
cost /kost/
creep /krizp/
cut /kat/
deal /dil/
dig /dig/

do /du:/
draw /dro:/

dream /drizm/

drink /drink/
drive /dratv/
eat /itt/

fall /f:l/

feed /fi:d/
feel /fi:l/
fight /fart/
find /faind/
fly /flar/
forbid /fa'bid/
forget /fo'get/
forgive /fa'g1v/
freeze /fri:z/
get /get/

give /giv/

go /gau/
grow /grav/
hang /han/
have /hav/
hear /h1a/
hide /hard/
hit /h1t/

hold /hauld/
hurt /h3:t/
keep /kizp/
know /nau/
lead /lixd/

lean /li:n/

learn /I3:n/

leave /lizv/
lend /lend/
let /let/
lie /lar/

light /lazt/
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awoke /a'wauk/
was/were /woz/w3:/
beat /bi:t/
became /br'kerm/
began /br'gen/
bet /bet/

bit /brt/

bled /bled/

blew /blu:/

broke /brauk/
brought /bro:t/
built /b1lt/

burned /b3:nd/ or
burnt /b3:nt/

burst /b3:st/
bought /bo:t/
caught /ko:t/
chose /tfouz/
came /ketm/
cost /kost/
crept /krept/
cut /kat/
dealt /delt/
dug /dag/
did /did/
drew /dru:/

dreamed /drizmd/ or
dreamt /dremt/

drank /dreenk/
drove /dravv/
ate /et/

fell /fel/

fed /fed/

felt /felt/
fought /f:t/
found /faund/
flew /flu:/
forbade /fo'baed/
forgot /fa'got/
forgave /fa'gerv/
froze /frouz/
got /got/
gave /gerv/
went /went/
grew /gruz/
hung /han/
had /head/
heard /h3:d/
hid /h1d/

hit /h1t/

held /held/
hurt /h3:t/
kept /kept/
knew /nju:/
led /led/

leaned /li:nd/ or
leant /lent/

learned /I3:nd/ or
learnt /I3:nt/

left /left/
lent /lent/
let /let/
lay /ler/

lighted /'lartad/ or
lit /Izt/

awoken /a'waukan/
been /bi:n/
beaten /'bi:tn/
become /br'kam/
begun /br'gan/
bet /bet/

bitten /'bitn/

bled /bled/
blown /blaun/
broken /'bravksn/
brought /bro:t/
built /b1lt/

burned /b3:nd/ or
burnt /b3:nt/

burst /b3:st/
bought /bo:t/
caught /ko:t/
chosen /tfouzan/
come /kam/
cost /kost/
crept /krept/
cut /kat/
dealt /delt/
dug /dag/
done /dan/
drawn /dro:n/

dreamed /drizmd/ or
dreamt /dremt/

drunk /drank/
driven /'driven/
eaten /'i:tan/
fallen /'fo:lan/

fed /fed/

felt /felt/

fought /fo:t/
found /fauvnd/
flown /flaun/
forbidden /fa'b1dn/
forgotten /fa'gotn/
forgiven /fa'grven/
frozen /'fravzan/
got /got/

given /'grven/
gone /gon/
grown /graun/
hung /han/

had /had/

heard /h3:d/
hidden /'h1dn/

hit /h1t/

held /held/

hurt /hz:t/

kept /kept/
known /naun/

led /led/

leaned /li:nd/ or
leant /lent/

learned /I3:nd/ or
learnt /I3:nt/

left /left/
lent /lent/
let /let/
lain /lein/

lighted /'lartad/ or
lit /Izt/

lose /lu:z/

make /meik/

mean /mi:n/

meet /mi:t/
overcome /auva'kam/
pay /per/

prove /pru:v/

put /put/
quit /kwrt/
read /ri:d/
ride /raid/
ring /rin/
rise /raiz/
run /ran/
say /se1/
see /siz/
seek /sitk/
sell /sel/
send /send/
set /set/
shake /ferk/
shine /[ain/
shoot /[u:t/
show /[au/
shrink /[rink/
shut /[at/
sing /sin/
sink /sink/
sit /s1t/
sleep /slizp/

smell /smel/
speak /spizk/
speed /spi:d/

spell /spel/
spend /spend/

spill /spl/
split /splrt/
spoil /spo1l/

spread /spred/
stand /steend/
steal /stizl/
stick /strk/
strike /stratk/
sweep /swi:p/
swim /swim/
swing /swin/
take /tetk/
teach /tiztf/
tear /tea/

tell /tel/

think /61nk/
throw /6ravu/

understand
/Anda'steend/

upset /Ap'set/

wake /weik/

wear /wea/

win /win/

wind /waind/
withdraw /w1d'dro:/
write /rart/

lost /lost/

made /merd/

meant /ment/

met /met/

overcame /auva'kerm/
paid /perd/

proved /pru:vd/

put /put/
quit /kwit/
read /red/
rode /ravd/
rang /raen/
rose /ravz/
ran /ren/
said /sed/
saw /sd:/
sought /so:t/
sold /sauld/
sent /sent/
set/set/
shook /[uk/
shone /[on/
shot /[ot/
showed /[oud/
shrank /[raenk/
shut /[at/
sang /s&n/
sank /sank/
sat /seet/
slept /slept/

smelled /smeld/ or
smelt /smelt/

spoke /spauk/

speeded /'spi:dad/ or
sped /sped/

spelt /spelt/
spent /spent/

spilled /sp1ld/ or
spilt /spilt/

split /splrt/

spoiled /spo1ld/ or
spoilt /spo1lt/

spread /spred/
stood /stud/
stole /stoul/
stuck /stak/
struck /strak/
swept /swept/
swam /swam/
swung /swan/
took /tuk/
taught /to:t/
tore /to:/

told /tauld/
thought /6o:t/
threw /Oru:/

understood
/Anda'stud/

upset /Ap'set/

woke /wauk/

wore /wo:/

won /wAn/

wound /waund/
withdrew /wi1d'dru:/
wrote /raut/

lost /Iost/

made /merd/

meant /ment/

met /met/

overcome /auva'kam/
paid /perd/

proved /pru:vd/ or
proven /pru:van/

put /put/

quit /kwrt/
read /red/ R
ridden /'ridan/
rung /ran/
risen /rizen/
run /ran/

said /sed/
seen /si:n/
sought /so:t/
sold /sauld/
sent /sent/

set /set/
shaken /fetkan/
shone /[on/
shot /[ot/
shown /[aun/
shrunk /[rAnk/
shut /[at/

sung /sAn/
sunk /sank/
sat /saet/

slept /slept/

smelled /smeld/ or
smelt /smelt/

spoken /'spaukan/

speeded /'spi:dad/ or
sped /sped/

spelt /spelt/
spent /spent/

spilled /sp1ld/ or
spilt /spilt/

split /splrt/

spoiled /spo1ld/ or
spoilt /spo1lt/

spread /spred/
stood /stud/
stolen /'stavlan/
stuck /stak/
struck /strak/
swept /swept/
swum /swam/
swung /swan/
taken /'tetkan/
taught /to:t/
torn /to:n/

told /tauld/
thought /6o:t/
thrown /6raun/

understood
/Anda'stud/

upset /Ap'set/

woken /'‘waukan/
worn /wa:in/

won /wAn/

wound /wauvnd/
withdrawn /wid'dro:n/
written /'ritn/



STUDENTA
Unit 9, Lesson 3A Exercise 5, page 42

Work in pairs. Look at the photos showing
difficult situations. Speculate on what
might be happening, what might have
led to these situations and what might be
done to solve the problems.

Unit 10, Lesson 5A Exercise 5, page 55

In pairs, role-play the situations. Use the
statements for toning language down
from the Speaking box on page 55.

1 You start the conversation. You went out
for dinner with Student B. The restaurant
was good value for money, the service and
atmosphere all excellent, the food not that
great, but it could have been worse. Your
companion is of a different opinion. Try to
tone his/her language down.

2 Student B is talking about the latest book
he/she has read and he/she absolutely
loved it. You have read the book too, but
your opinion is rather different. You always
speak your mind and you are upfront
about things. React to your classmate's
opinion saying: This book is an absolute
joke!
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STUDENTB

Unit 9, Lesson 3A Exercise 5, page 42

Work in pairs. Look at the photos showing
a difficult situation. Speculate on what
might be happening, what might have
led to these situations and what might be

done to solve the problems.
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Unit 10, Lesson 5A Exercise 5, page 55

In pairs, role-play the situations. Use the
statements for toning language down
from the Speaking box on page 55.

1 You went out for dinner with Student A.
The restaurant was good value for money,
the service and atmosphere all excellent,
but the food left much to be desired. You
don't mince your words when it comes to
giving feedback so here's your opinion:
The food in that restaurant was utterly
revolting! Let Student A respond to your
statement.

2 You start the conversation. You have just
read an excellent book by your favourite
author. You know that Student A has read it
too. Tell Student A how you feel about the
book. You'd like to know his/her thoughts
on it. Then react to his/her opinion, trying
to tone his/her language down.
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